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	IMPORTANT
This guide is produced only for the purpose of supporting student teachers undertaking the Loughborough Initial Teacher Training Partnership.

No part of this document should be photocopied or reproduced for use outside the Loughborough Initial Teacher Training Partnership.




First published 2023 by Teacher Education at Loughborough University

©   2023 Teacher Education at Loughborough University

The publishers have wherever possible sought permission from the copyright holders to make quotations from any previously published works that are referred to in this publication.  Teacher Education at Loughborough University would be pleased to hear from any copyright holder whose work is quoted and whom the publishers have been unable to trace so that an appropriate acknowledgement may be made.

Welcome to the Loughborough Initial Teacher Training (ITT) Partnership

The Partnership arrangements described in this Handbook have been agreed between each Partnership School and Loughborough University through the exchange of the Loughborough Partnership Memorandum of Agreement 2023-2024.

The guidelines in the Handbook outline the minimum requirements for a Partnership school to deliver the programme agreed in the Partnership Memorandum of Agreement.  They are, however, sufficiently flexible to permit variations of provision according to the different circumstances of each school.

The programme has been designed to provide student teachers with their entitlement of the fullest opportunity to acquire the knowledge, understanding and skills vital to the development of professional competence as well as to meet government ITE requirements and standards.

If you have any concerns about meeting the minimum entitlement, please discuss them with the Partnership Manager, Sarah Kirkham (01509 222779; s.kirkham@lboro.ac.uk).

This Handbook is organised as follows: 
SECTION A - contains important general information for both ITE Co-ordinators and Subject Mentors, including details of the Teachers’ Standards.  
SECTION B - provides important information and guidance relating to the role and responsibilities of the ITE Co-ordinator.
SECTION C - provides important information and guidance relating to the role and responsibilities of Subject Mentors.

ITT Partnership colleagues are asked to familiarise yourselves with Section A of this Handbook together with the Section relating to your specific role.
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A school can contact the University at any time by leaving a message on the

Partnership LINKLINE:  01509 222779

or by emailing the Partnership Manager: s.kirkham@lboro.ac.uk
The Partnership Manager will aim to respond to your message within 48 hours
Loughborough University PGCE Calendar 2023-24
	Week
	Date
	Phases
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday
	2023-24

	1
	11th Sep
	Foundational
	University-Based
	

	2
	18
	
	
	

	3
	25
	
	ITaP1 in Uni
	ITaP1 (some schools)
	ITaP1 in Uni
	

	4
	2nd Oct
	
	University-Based
	Serial Days
	

	5
	9
	
	Primary
	

	6
	16
	
	

Directed Time                                                                                 
	
	

	7
	23
	
	   University-Based
	

	8
	30
	
	ITaP2 in Uni
	ITaP2 (some schools)
	ITaP2 in Uni
	

	9
	6th Nov
	Emerging


	School Placement 1 - 60% Timetable
	

	10
	13
	
	
	

	11
	20
	
	
	

	12
	27
	
	
	

	13
	4th Dec
	
	
	                      

	14
	11
	
	
	

	15
	18
	
	
	University-Based
	
	  

	Xmas
	25
	
	Christmas Break
	

	Xmas
	1st Jan
	
	
	

	16
	8th Jan
	
	
	

	17
	15th
	
	
	

	18
	22
	
	
	

	19
	29
	
	
	

	20
	5th Feb
	Embedding
	ITaP3 in Uni
	                                                       ITaP3 (SEND schools) 
	ITaP3 in Uni
	SEND

	21
	12
	
	University-Based
	

	22
	19
	
	
	

	23
	26
	
	Directed Time
	Serial Days
	

	24
	4th March
	
	School Placement 2 - 80% Timetable
	

	25
	11
	
	ITaP4 in Uni
	ITaP4 (some schools)
	                          ITaP4 in placement school
	

	26
	18
	
	
	
	

	27
	25th
	
	
	Bank Holiday
	

	Easter
	1st April
	
	Easter
	

	Easter
	8th
	Enhancing
	
	

	28
	15th April
	
	
	

	29
	22nd
	
	
	

	30
	29
	
	
	

	31
	6th May
	
	Bank Holiday
	                                                 
	

	32
	13
	
	University-Based
	
	

	33
	20
	
	
	
	

	½ term
	27th May
	
	½ Term 
	

	34
	3rd June
	
	
	

	35
	10th June
	
	
	

	36
	17th June
	
	
	University-Based
	Course end.


SECTION A – General Information
Teacher Education Governance, Structure and Organisation

Our teacher education provision comprises two PGCE programmes, in Mathematics and Physical Education, and two routes, a Provider-led or School Direct route.  The programmes are managed by Teacher Education at Loughborough which is located and administered within the School of Sport, Exercise and Health Sciences.  
The PGCE programmes are located within the School of Science and the School of Sport, Exercise and Health Sciences for Mathematics and Physical Education respectively.  For ease, as both programmes share a common structure and are organised in much the same way, they will be referred to collectively as the ‘PGCE Course’ throughout this Handbook.
Core Teacher Education Roles

University-based:

The Director of Teacher Education provides strategic and operational leadership and has overall responsibility for the quality, management and development of teacher education at the University.  

The Partnership Manager manages, develops and quality assures partnerships and students’ placements and other school-based experiences with schools, overseeing all aspects of the arrangements between the University, schools and students, and supporting partnership schools and school staff in their roles.

Programme Leaders are responsible for the review, delivery, quality and development of all aspects of their respective programmes (in Mathematics or Physical Education) and for the subject-specific guidance and support for Mentors in schools and student teachers.
School-based:

The ITE Co-ordinator is a senior member of staff in a Partnership School who has responsibility for all the student teachers placed in the school and oversees and supports the day-to-day work of subject mentors in their roles.  

The Subject Mentor is an experienced (expert) teacher in a subject department in a Partnership School who is responsible for organising the school-based training programme for the student teachers in the department and supporting their development and progress during school placements.

The PGCE Course is planned, delivered and assessed by Loughborough University and Partnership Schools.  The details of the agreement between the University and each Partnership School are presented in the Loughborough Partnership Memorandum of Agreement 2023-2024.

The Quality Assurance procedures associated with the Loughborough PGCE Course are described within this Handbook.

The funding of Initial Teacher Training is outlined within the Loughborough Partnership Memorandum of Agreement.
The PGCE Course and Awards
All student teachers (whether on the Provider-led or School Direct route) follow the same 36 week Postgraduate Certificate in Education Course and exit with either the Postgraduate Certificate in Education or the Professional Graduate Certificate in Education.  The Post-Graduate Certificate is a Master’s (M) level award whilst the Professional Graduate Certificate is an undergraduate (H) level award.  Upon successful completion of two school placements and evidence of meeting the Teachers’ Standards, both awards lead to Qualified Teacher Status (QTS).

In order to attain the Postgraduate Certificate in Education, student teachers must achieve a mark of over 50% in all three compulsory credit bearing modules on the PGCE Course (General Professional Studies and Professional Studies 1 and 2).  Student teachers who do not achieve 50% but attain a minimum mark of 40% for these modules will be awarded the Professional Graduate Certificate in Education.
The Postgraduate Certificate in Education represents the first year of the MSc in Education programme which is optional and completed part-time usually in the two years immediately following the PGCE year.  The entire programme has been designed specifically to complement students’ work in schools or other educational settings and enables early career teachers to acquire a Master’s degree by the end of their second year of teaching.

PGCE Course Aims and Design

The aim of the PGCE Course is to:

inspire and develop critically reflective, innovative, caring and inclusive secondary physical education teachers who will make a real difference to the education and lives of young people. 

Central to this is our integrated, developmental, and evidence-based ITE curriculum which aims to: 

· progressively challenge and equip student teachers with the knowledge, understanding and skills to embark on their Early Career Teacher (ECT) years and teaching careers; 

· ensure that student teachers are well prepared, confident, and excited about making a positive contribution to the development of young people, the profession, and their subject. 

Specifically, the PGCE Course is designed to:

· develop student teachers’ competence and skills to teach and assess their own subject in the 11-18 age range in accordance with the Teachers’ Standards (Department for Education, 2011) and Initial Teacher Training Criteria (Department for Education, 2020)
· promote in student teachers a reflective attitude towards their own teaching, pupil learning and to their own professional development
· support student teachers in developing different teaching and learning strategies to enable them to adapt their teaching to the needs of all pupils and secure good pupil progress and outcomes

· develop in student teachers the knowledge and understanding of whole-school issues and agendas as well as the skills to enable them to assume roles and responsibilities beyond their specialist subject and contribute effectively to all aspects of school life and school improvement
· prepare student teachers to enter a profession equipped with the knowledge, understanding, experiences and skills necessary to contribute positively to debates on educational issues.
The PGCE Course and curriculum has been carefully designed to:

· ensure it is integrated, developmental, and evidence-based with clear and coherent links between the University and school-based elements

meet (and go beyond) all statutory ITT requirements including full coverage of the ITT Core Content Framework (ITT-Core-Content-Framework)
· cover the content appropriate for the subject and age range student teachers will be teaching
· provide student teachers with the experiences needed to enable them to work towards and achieve the Teachers’ Standards by the end of the year (ITT-Teachers-Standards)

· integrate analysis and critique of relevant theory, research, policy and practice throughout.
The PGCE Course Curriculum and Content 
At the heart of our curriculum is the Core Content Framework (CCF) which is embedded within and across all elements of the Course.  The CCF outlines the minimum entitlement of all student teachers and is designed to support development in 5 core areas – behaviour management, pedagogy, curriculum, assessment and professional behaviours.  In order to ensure congruence with the Teachers’ Standards (see below), the areas within the Core Content Framework have been aligned to each of the Standards.  These 5 areas are covered in an appropriately sequenced fashion to ensure coherence and progression in student teachers’ learning and development and full coverage of their entitlement.  In line with the CCF, the curriculum is underpinned by the best evidence from research including a strong focus on the science of learning.
In addition, and in recognition that the CCF is a minimum entitlement we are committed to integrating curriculum content which extends beyond the CCF Framework.  This enables us to provide a rich and unique curriculum offer relevant to and responsive to the needs of our student teachers, the profession, and their specialist subjects.  For example, the student teachers explore and critique research, theory, policy and practice pertinent to topical whole school and subject-specific issues, debates and challenges. 
The Teachers’ Standards are set by the Department for Education (2011) and must be met by student teachers before they can be awarded Qualified Teacher Status (QTS).  By completing all components of the PGCE course, student teachers will have covered the ITT Core Content Framework and had the opportunity meet the Teachers’ Standards and achieve Qualified Teacher Status.

PGCE Course Structure
The PGCE Course is divided into two semesters with semester 1 running from September to the beginning of February and semester 2 running from February to June.  The timing of these within each semester is shown in the PGCE Calendar earlier.

Both semesters include University-based and school-based elements, with a school placement at the heart of each.  Student teachers undertake these school placements in two different schools.
The University-based part of the PGCE Course provides a framework and wider context for developing student teachers’ knowledge and understanding of teaching and learning and their own teaching development.  It provides opportunities for student teachers to engage with and critique relevant literature and theories, and practise, share and reflect upon their development and performance and their own and others' teaching experiences. 
The school-based part of the Course provides a programme of developmental teaching and related activities and experiences for student teachers which are fully aligned to and integrated with the University-based parts of Course.  The school-based programme is designed to enable student teachers to progressively develop and apply their knowledge and practical and professional skills to practice through planning for, teaching and assessing pupils, and undertaking various whole school responsibilities and activities.

The PGCE Course is divided into four sequential phases as follows: 
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Learning within and across each developmental phase involves building, developing, securing and enhancing student teachers’ knowledge, skills and experience across a variety of school (secondary, primary, and a special school) and university contexts, with student teachers engaging in activities to rehearse and refine their teaching in and through lectures, seminars, workshops, practicals, peer teaching episodes, focused observations, critical discussions, learning walks, policy/document analysis etc.  
The PGCE Course requires all student teachers to undertake subject-specific and generic modules, some of which are University-based and others school-based (i.e. the Placement modules) or partly school-based (General Professional Studies).

Generic Study – All student teachers undertake the compulsory General Professional Studies (GPS) module which includes both University- and school-based elements.  The module introduces student teachers to whole school issues and promotes knowledge and understanding of the wider role of a teacher.  The University-based part of the module is taught through lectures and guided reading, with the school-based elements serving to

reinforce, develop and apply these in the context of their placement schools.


Full details of school-based GPS are outlined in the ITE Co-ordinator section of this Handbook.
Teachers’ Standards and Guidance
The following pages present the Teachers’ Standards (Department for Education, 2011).

The programme planned for the student teachers in school should cover the relevant aspects of the Core Content Framework which in turn will progressively provide them with the experiences needed to enable them to work towards and achieve these Standards by the end of the PGCE Course.  Appendix 1 provides descriptors of the standard required by the end of the Course to make the judgement for the recommendation of the award of QTS for each of the Teachers’ Standards.
Towards the end of the Course, the descriptors can be used to guide teachers, tutors, and student teachers in assessing progress towards and achievement of the Teachers’ Standards.
They should help to:

i) achieve consistency in the interpretation of the Standards and the summative judgements made at the end of year
ii) answer questions such as: ‘How well do I meet the Standards?’ (student teacher) or ‘How well does the student teacher meet the Standards?’ (teachers and tutors).
Pen Portraits

Pen portraits representing concise visual descriptions of the Teachers’ Standards at ‘very good’, ‘good’ and ‘meets minimum expectation’ levels have also been developed (see Appendix 1).  These portraits should also be useful in assisting student teachers, ITE Co-ordinators and Mentors in making judgements over students’ attainment towards/at the end of their training, and in identifying their strengths and areas of development to support their early career targets and future development. 
Teachers’ Standards 
Part 1: Teaching - A teacher must:
	Set high expectations which inspire, motivate and challenge pupils

	1
	· establish a safe and stimulating environment for pupils, rooted in mutual respect 

· set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions 

· demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils.

	Promote good progress and outcomes by pupils

	2
	· be accountable for pupils’ attainment, progress and outcomes 

· be aware of pupils’ capabilities and their prior knowledge, and plan teaching to build on these 

· guide pupils to reflect on the progress they have made and their emerging needs 

· demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching 

· encourage pupils to take a responsible and conscientious attitude to their own work and study.


	Demonstrate good subject and curriculum knowledge

	3
	· have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the subject, and address misunderstandings 

· demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship 

· demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the correct use of standard English

· if teaching early reading, demonstrate a clear understanding of systematic synthetic phonics 

· if teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies. 

	Plan and teach well structured lessons

	4
	· impart knowledge and develop understanding through effective use of lesson time 

· promote a love of learning and children’s intellectual curiosity 

· set homework and plan other out-of-class activities to consolidate and extend the knowledge and understanding pupils have acquired 

· reflect systematically on the effectiveness of lessons and approaches to teaching 

· contribute to the design and provision of an engaging curriculum within the relevant subject area(s). 

	Adapt teaching to respond to the strengths and needs of all pupils

	5
	· know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively 

· have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these 

· demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt teaching to support pupils’ education at different stages of development 

· have a clear understanding of the needs of all pupils, including those with special educational needs; those of high ability; those with English as an additional language; those with disabilities; and be able to use and evaluate distinctive teaching approaches to engage and support them. 

	Make accurate and productive use of assessment

	6
	· know and understand how to assess the relevant subject and curriculum areas, including statutory assessment requirements 

· make use of formative and summative assessment to secure pupils’ progress 

· use relevant data to monitor progress, set targets, and plan subsequent lessons 

· give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback. 

	Manage behaviour effectively to ensure a good and safe learning environment

	7
	· have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good and courteous behaviour both in classrooms and around the school, in accordance with the school’s behaviour policy 

· have high expectations of behaviour, and establish a framework for 

discipline with a range of strategies, using praise, sanctions and rewards consistently and fairly 

· manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate them 

· maintain good relationships with pupils, exercise appropriate authority, and act decisively when necessary. 

	Fulfil wider professional responsibilities

	8
	· make a positive contribution to the wider life and ethos of the school 

· develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist support 

· deploy support staff effectively 

· take responsibility for improving teaching through appropriate professional development, responding to advice and feedback from colleagues 

· communicate effectively with parents with regard to pupils’ achievements and well-being. 


Teachers’ Standards 
Part 2: Personal and Professional Conduct
	A teacher is expected to demonstrate consistently high standards of personal and professional conduct.  The following statements define the behaviour and attitudes which set the required standard for conduct throughout a teacher’s career. 

Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school, by: 

· treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper boundaries appropriate to a teacher’s professional position 

· having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions 

· showing tolerance of and respect for the rights of others 

· not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual respect, and tolerance of those with different faiths and beliefs 

· ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break the law. 

Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they teach, and maintain high standards in their own attendance and punctuality. 

Teachers must have an understanding of, and always act within, the statutory frameworks which set out their professional duties and responsibilities. 




PGCE Course School Placements
The dates of the School Placements this year are as follows:

	
	Semester 1 (First School Placement) 

You will have student teachers in your school on a Wednesday, Thursday and Friday (serial days) for one week followed by an 11 week block placement a few weeks later after October half-term.

Serial days


                
4 - 6 October 2023 (3 days)

Block placement                      
6 November 2023 to 2 February 2024
The student teachers follow the same Christmas break as the school.

Semester 2 (Second School Placement) 
You will have student teachers in your school on Thursday and Friday (serial days) for one week followed immediately by the equivalent of a 12 week block placement (which includes an Intensive Training and Practice week). 
Serial days

                         
29 February- 1 March 2024
Block placement                           
4 March to 18 June 2024
The student teachers follow the same Easter break as the school.




Serial Days

At the start of each school placement, student teachers spend a few days (referred to as serial days) in schools before their main block placement begins.  These serial days permit a gradual induction into the school and teaching department.

Any newcomer to the school needs to: understand how the school works, know what is expected of them, feel secure in the school and in their learning, and to have a clear idea of what they are going to be doing from one week to the next.

The purpose of the serial days is for student teachers to:

· become familiar with the school context, curriculum, resources and general arrangements

· meet teaching colleagues and support staff

· undertake specific guided tasks

· plan their timetable for the block placement
· plan focussed observations of expert teachers teaching (within and beyond their specialist subject area)
· assist small groups of pupils with specific guidance from the teacher

· find out the process for resourcing their lessons (e.g. booking equipment; printing resources)

The serial days should be made up of periods of time attached to the subject department

As well as time focusing on school-based GPS.
During serial days:

· It is appropriate and beneficial for student teachers to observe experienced teachers and assist in lessons with clear and specific guidance from the teacher.  However, they should NOT teach during serial days.

· It is important for student teachers to meet and observe a number of different teachers and classes, ideally including ones other than those they will later be teaching.  However, their experiences should not be limited just to the groups they will be teaching.
Please note - the status of the student teachers’ Disclosure and Barring Service (DBS) will be confirmed with each school in advance of each placement.  Student teachers will also be informed to bring their enhanced DBS disclosure and photo ID with them on their first visit.
Block Placements
A programme of carefully planned and sequenced activities and experiences should be arranged for student teachers during their block placements which incrementally build their expertise and confidence and afford them increasing responsibility.  

The purpose of the first school placement (Practical Teaching 1) is to provide student teachers with:

· the opportunity to gradually become familiar with the curriculum, the teacher’s role, the nature of teaching and learning, and individual pupil differences

· opportunities to develop their expertise, confidence and fundamental teaching competences within a supportive school environment and with close and ongoing supervision from expert teachers

· an end of placement assessment of achievement detailing their teaching strengths and targets for development in the second school placement (Practical Teaching 2).

This school placement represents a progression phase.  A student teacher is assessed at the end of the placement in terms of whether they have made sufficient progress in the ITE curriculum and their practical teaching to permit them to continue to the second school placement (Practical Teaching 2). 
The purpose of the second school placement (Practical Teaching 2) is to provide student teachers with:
· the opportunity to consolidate their learning and development from the preceding placement, widen and deepen their teaching, practice and school-based experiences, and further enhance their confidence, expertise and development
· responsibility for planning and delivering schemes and units of work, assessing pupil progress, and sustaining supportive relationships with those they teach
· opportunities, with guided support, to show independence, initiative and appropriate professional responsibility

· an end of placement assessment in relation to the Teachers’ Standards. 
The second school placement should provide a full and broad range of teaching and related activities designed for student teachers to have covered all aspects of the Core Content Framework and demonstrate an effective level of performance in the Teachers’ Standards by the end of the Course.
Student Teachers’ Teaching Timetable

Partnership schools should prepare a teaching timetable and a range of experiences and ongoing support for student teachers which align with the purpose of each placement and phase of the Course.  The following guidance should be referred to when preparing their timetables.  
Teaching Activities and Load - During the first week of both school placements student teachers should NOT teach lessons.  The first week should be spent observing, assisting and supporting Mentors and their colleagues during lessons to develop their understanding of the curriculum and the pupils in the classes they will be teaching.  Student teachers should become responsible for planning and teaching groups from the second week of each block placement.
First School Placement - The timetable should represent 60%* of a full timetable 
Second School Placement - The timetable should represent 80%* of a full timetable.  

*Please note:

· a ‘full’ timetable refers to the maximum number of teaching periods in any one week (or fortnight if the school has a two week timetable).

· the above percentages refer to the time the student teacher is timetabled to be in the classroom and the mentor meeting. This includes teaching lessons (whole or part) independently and collaboratively (e.g. peer teaching/co-teaching with experts), observing lessons, as well as form/tutor time, and PSHE and/or Citizenship lessons.

The timetable should ensure that student teachers experience: 

· the breadth of the teaching subject

· the school’s full age range and gender mix 

· post-16, vocational and examination courses (where offered)
· working with a tutor or form group (this should be arranged by the ITE Co-ordinator).

General Professional Studies (GPS) - During their placement student teachers should engage in key elements of a teacher’s wider professional role and explore whole school issues.  Sufficient time should therefore be provided during the placement to enable them to do this.  Some elements should form part of the student teacher’s induction into school (ideally within the first two weeks of the placement) and during the initial observation weeks, whilst others will likely be covered at other suitable times over the course of the placement.  As noted above, student teachers’ involvement in the delivery of PSHE and/or Citizenship (or the equivalents) should be included in their timetables (and counted as classroom time).  Full details of school-based GPS are provided later.
Preparation and Private Study - The remaining periods of the week should be allocated time for planning and evaluating lessons and preparing or sourcing resources.  Student teachers will also need to collect information and conduct tasks associated with their University assignments.
Please note - student teachers should be in school throughout the entire teaching day.  However, whilst attendance at meetings and activities outside ‘normal’ school hours is desirable, it cannot be insisted upon because of potential issues relating to travel, cost, and personal/family commitments.

Student Teacher Pairs - If there are two student teachers in one subject department, they may work together in pairs for some lessons, initially working in close collaboration with the class teacher.  However, as the student teachers become more confident and competent, they should be given opportunities to gradually take more responsibility for teaching whole groups and working independently.
Independent School Placements - For student teachers undertaking their placement in an independent school, it is recognised that the Christmas and/or Easter holidays are often longer than in state schools.  In order to compensate for this, the student teachers will be expected to teach fuller school days every week day, and to be involved in teaching and related duties/responsibilities on Saturday mornings (if applicable).
School Trips - Occasionally schools request that a student teacher accompanies staff and pupils on a school trip.  A student teacher should normally only be involved in such activities if they are making good progress and at no time during a school trip should they be placed in sole charge of a group of pupils or any individual pupil.  If planning to involve a student teacher in a trip, please can you contact the Partnership Manager to confirm the above in advance (see Appendix 2 for example wording).
Absences During Placement
Foreseen Absences - There may be occasions when a student teacher might need to be absent from school, for example, due to compassionate or other personal reasons such at attendance at a graduation ceremony, a medical appointment, or for professional reasons such as attendance at interviews.  In all cases, the student teacher should discuss this with school staff (Mentor and/or ITE Co-ordinator) as early as possible and also notify University staff in advance.
Unforeseen Absences - In the case of illness or other unforeseen absences, student teachers should follow the policy in place at the school for reporting staff absences.  It is clearly important that they notify the school and relevant staff (Mentor and ITE Co-ordinator) as soon as possible.  If the absence falls at a time when University staff have arranged a visit or meeting, or has arisen due to a serious event or situation which may or have affected their progress, they should also inform them (including the Visiting Tutor and Personal Academic Tutor).
In the case of repeated or lengthy absences, the Programme Leader should be informed and it may be appropriate or necessary for the student teacher to take a Leave of Absence.  
Please note - ITE Co-ordinators are asked to record details of any absence from school placement (including serial days) on each student teacher’s School Report.
Roles, Responsibilities and Support within the Partnership
The student teacher should take responsibility for engaging with, reflecting on, and evidencing their involvement and associated learning from the opportunities and experiences available to them whilst on placement.  The onus is therefore on the student teacher to be proactive and take advantage of the opportunities and experiences available to them to develop their knowledge and understanding of their wider role.

student teachers placed in the school and for 
ITE Co-ordinators - are responsible for monitoring the overall progress of and quality of support provided to all student teachers placed in their school.  Thus, they also oversee and support the day-to-day work of subject mentors in their roles.  In addition, ITE Co-ordinators facilitate student teachers’ coverage of key elements of a teacher’s wider professional role and their exploration of common whole school issues.  The specific responsibilities of ITE Co-ordinators are detailed in Section B.
Subject Mentors - are responsible for student teachers’ school-based training programme and for supporting their development and progress within their specialist subject and the department.  They also support the ITE Co-ordinator and student teachers in covering or engaging in whole school issues and key elements of a teacher’s wider professional role.  This includes arranging their timetable, weekly progress meetings, teaching observations and ensuring the provision of regular verbal and written feedback and their coverage of the Core Content Framework.  The specific responsibilities of Mentors are detailed in Section C.

University Visiting Tutors - are responsible for monitoring the quality of the delivery of the school-based programme and assessing the support for and progress of the student teachers in schools.  They also have an important moderating role within and across schools ensuring consistency in the quality of placements and the assessment of student teachers.  Visiting Tutors provide a key link between the University and schools.
Visiting Tutors usually liaise directly with Mentors and student teachers.  However, the ITE Co-ordinator should be informed of the date of a school visit and can request to meet with the Visiting Tutor.
Schools are supported and trained in the delivery of their part of the programme in the following ways:

Supporting Documentation: provides important information and guidance on partnership roles, responsibilities and expectations so that schools can arrange appropriate teaching and related activities, experiences and programmes which meet the Course requirements, are developmental and fully aligned to and integrated with the University-based parts of the course, and which meet student teachers’ needs. Much documentation is generic, but some is also subject-specific and ITE Co-ordinators and Mentors are given access to all documentation that is relevant to them and their roles.  

Professional Development: is provided for ITE Co-ordinators and Mentors (see further details).  Attendance at ITE and Mentor Development sessions is critical to ensure that staff fully understand and have the knowledge and skills to effectively carry out their roles and fulfil their responsibilities.
School Visits: Visiting Tutors make visits to schools to help support and develop Mentors (and student teachers), and will respond to any requests for additional information or support.  
The specific responsibilities of Visiting Tutors are:

1. to monitor the quality of each school’s programme and support for the student teacher(s), the professional response and progress of the student teacher(s), and to offer any additional support and training the school and/or student teacher(s) may require

2. to provide subject-specific expertise, support and guidance to the student teacher(s) and school staff
3. to visit each student teacher and their Mentor once during each placement (normally before the Christmas break during the first placement and before the Easter break during the second placement), and to organise a ‘virtual’ meeting with each student and their Mentor teacher during each placement (normally after Christmas during the first placement and after Easter during the second placement)
4. to become familiar with each student teacher’s previous experiences and expertise and monitor the breadth and depth of experience of their teaching across the 11-18 age range, including checking the balance, breadth and content of the student teacher’s timetable, their involvement in vocational, examination and post-16 classes, and the proportion of time given to preparation and private study

5. during a visit to the school, to observe student teacher(s) teaching a lesson, contribute to verbal feedback to the student teacher(s) about the lesson(s), and complete a Lesson Observation Form
6. when possible, to undertake joint observations with the Mentor at least once a year (and ideally twice with less experienced Mentors) and monitor and contribute to the Mentor’s (or a colleague’s) post-lesson feedback to the student teacher(s)

7.
to check and provide feedback on each student teacher’s school placement documentation (e.g. Teaching Progress Record; lesson plans and reflections/evaluations; Lesson Observation Forms) 

8.
during each visit/meeting, to engage in a discussion with the Mentor and the student teacher(s), covering progress, target setting, the Core Content Framework and mentoring matters and to discuss, jointly agree (with the Mentor), and thereby moderate the progress review judgments and the final assessment of student teachers’ practical teaching towards the end of each placement
9.
to assist Mentors in the development of their mentoring skills and guide the University Programme Leader as to Mentors’ development/training needs
10.
at the earliest opportunity, to contact the Programme Leader or Partnership Manager respectively should they be seriously concerned about the progress or conduct of any student teacher, or if they consider that the support offered in a school does not meet expectations; in the former case, to initiate the ‘Enhanced Support Plan’
11.
when necessary and in consultation with relevant staff (e.g. the Programme Leader, ITE Co-ordinator), to monitor and pursue any issues relating to a school’s support or student teacher’s progress

12. 
to provide the Partnership Manager with feedback on the Partnership schools and student teacher(s) visited.

ITE Co-ordinator and Mentor Development

Regular development sessions are organised for both ITE Co-ordinators and Mentors.  These usually take place ahead of each school placement, with the Mentor sessions taking place within each teaching subject (i.e. mathematics and physical education separately).  Co-Mentors are also welcome and encouraged to attend the Mentor development sessions. 

These development sessions serve to ensure that ITE Co-ordinators and Mentors fully understand the Loughborough ITT Partnership, the ITE curriculum and evidence-based underpinning this, and their roles and responsibilities and to support them respectively in developing their leadership and mentoring skills and undertaking their roles effectively.  
Attendance at these development sessions is required and records are maintained and monitored as part of our quality assurance procedures.  In the event that the nominated ITE Co-ordinator or Mentor is unable to make a session, they are requested to arrange for a representative to attend. 
Student Teacher Support, Development and Progression
Student Teacher General Support 
Sometimes student teachers may need support in overcoming difficulties in school, for example, with respect to relationships with other student teachers or staff, weaknesses or gaps in aspects of their teaching or experiences, or with their general progress. 

On such occasions, it is important to remain positive, be encouraging and to listen to the student teacher’s view of the situation.  Following the principles of constructive feedback below might support you in any difficult conversations you may need to have with student teachers.
The principles of constructive feedback are:

· be descriptive rather than judgmental

· be concrete and specific rather than vague and generalised

· refer to behaviour which can be changed and offer alternatives to permit the student teacher to make choices

· be honest in admitting that your feedback is given from your own viewpoint and that there may be other valid perspectives.

Effective support is not a matter of telling someone what to do or imposing control.  It is a question of enabling the student teacher to explore and recognise difficulties or problems and giving them the confidence to take action to overcome or resolve them.

The three steps below can be used to support a student teacher in developing an action plan to help them address and resolve a specific problem.

1)
identify and clarify the problems and untapped opportunities

2)
agree/set new goals

3)
identify strategies and take action to achieve those goals.

Difficulties are sometimes experienced because of a clash of personalities or because of a misunderstanding between individuals. In such circumstances, the situation should be discussed with the relevant parties; in more serious cases, it may be helpful to consult with the Visiting Tutor.
Conflicts between one student teacher and another or a member of staff should be dealt with in the first instance by the Mentor (although there may be a need to involve the ITE Co-ordinator and the Visiting Tutor if issues persist).  It is useful to remember the following steps when resolving a conflict:
(i) describe the situation and review any previous discussions
(ii) ask for the reasons for the situation
(iii) listen and respond with empathy
(iv) indicate what action you must take and why
(v) agree on a specific action and follow up date
(vi) stress your confidence in the parties concerned.
Student Teacher Development
To support student teachers’ gradual and on-going development, examples of collaborative work within a developmental framework are presented below.  

As with any framework, some degree of flexibility is likely to be needed to cater for the differing needs and abilities of individual student teachers.
	Developmental Stages of Learning to Teach

	Staged Progression
	Example

	Focused observation of teachers and follow-up discussion
	Student teacher focuses on one aspect of teaching (e.g. setting clear expectations; behaviour management (applying rules, sanctions and rewards); explanations/demonstrations/ modelling) and afterwards discusses and deconstructs their observations with the Mentor.

	Focused observation of groups of pupils
	Student teacher focuses on pupils with particular needs (e.g. SEND, EAL) and afterwards discusses observations with the Mentor.

	Tracking the progress of individual pupils
	Student teacher follows specific pupils (e.g. those with behavioural problems; low or high attaining) and afterwards discusses observations with the Mentor.

	Working with small groups within a teacher's lesson
	Student teacher discusses their role with the Mentor prior to the lesson (e.g. planning for and supporting a lower or higher attaining group) and afterwards discusses with the Mentor what they have learnt about supporting pupils' learning.

	Collaborative teaching with an expert teacher
	The degree of collaboration can vary and the form of collaboration can take many forms.  Examples are provided below.

	Demonstration, modelling and evaluating part of lesson
	The Mentor plans and models a lesson, student teacher observes, student teacher models a specific part of this in another lesson (e.g. introducing a new topic; practising/developing questioning skills) and afterwards deconstructs and evaluates this part of the lesson with the Mentor.

	Planning, teaching and evaluating part of lesson
	The Mentor and/or student teacher plans and teaches an agreed part of a lesson with specific learning outcomes (e.g. starter; explaining, demonstrating, scaffolding a task) and afterwards deconstructs and evaluates this with the Mentor.

	Jointly planning whole lesson with the Mentor, teaching and evaluating lesson
	The Mentor and student teacher jointly plan lesson, student teacher teaches whole lesson and afterwards the lesson is jointly evaluated by the Mentor and student teacher.

	Planning, teaching and evaluating whole lesson 
	The student teacher plans whole lesson, the plan is approved by the Mentor, then the student teacher teaches the whole lesson and afterwards evaluates the lesson with the Mentor.

	Planning, teaching and evaluating a sequence of lessons
	The student teacher plans a sequence of lessons, the plans are approved by the Mentor, then the student teacher teaches the lessons and afterwards evaluates them with the Mentor.


Progression across Placements

The two school placements should be developmental whereby the demands on student teachers incrementally build to assist them in building their expertise, confidence and making progress in the ITE curriculum and, in turn, gradually working towards and meeting the Teachers’ Standards by the end of the Course.  Examples of the expected progression in student teachers’ development from the first to second placement in selected areas is outlined in the table below.  Again, as with any framework, some degree of flexibility will be needed to cater for the differing starting points, abilities, and progression rates of individual student teachers.

	School Placement
	1

Examples
	2

Examples

	High Expectations
	Serving as a role model, demonstrating/modelling positive values, attitudes and behaviours; promoting a culture of respect; creating a positive environment.
	Setting goals and tasks that challenge and stretch pupils; rigorously maintaining behavioural expectations; emphasising the pupil progress being made.

	Subject and Curriculum Knowledge
	Identifying and addressing weak areas; being aware of common misconceptions; refine explanations. Demonstrations, illustrations and analogies.
	Developing weaker areas; eliminating gaps in subject knowledge; providing opportunities for all pupils to learn and master essential concepts, knowledge, skills and principles’ contribute to the development of pupils’ literacy.

	Planning
	Lesson plans with a clear overall objective and precise and manageable learning outcomes; lesson evaluations which reflect both on teaching and pupil learning; taking account of pupils’ prior learning; progression in lessons
	Analytical lesson evaluations which inform planning so that learning is progressive; units of work; progression between lessons (over a unit/key stage); pupil involvement in planning & evaluating.

	Managing Behaviour 
	A positive, predictable, safe, environment; establishment and reinforcement of routines; building relationships with pupils; responding to pupil behaviour; giving specific instructions.
	Consistent and effective use of school behaviour policy, inc. rewards/sanctions; using early and least intrusive behaviour interventions; adopting routines that maximise learning time; engaging with parents/carers over behaviour and behavioural expectations.

	Pedagogy and Classroom Practice
	Use of questioning; introducing new ideas and material in steps, taking into account prior learning; breaking tasks down; giving pupils sufficient practice time, guidance and support.
	Use of a broader range of teaching and metacognitive strategies to support and consolidate pupils’ learning; using a range of question types to extend and challenge pupils; using modelling, explanations, scaffolding and expositions effectively.

	Adaptive Teaching
	Planning for adaptive teaching; considering pupil differences and the needs of the less and more able and those with particular needs
	Adapting teaching in a responsive way; providing targeted support; taking account of IEPs to set targets; using a broad range of adaptive strategies; working closely with SENDCO and support staff

	Assessment
	Awareness and use of formative assessment methods (linked to lesson objectives) during a lesson; giving clear and encouraging feedback; taking opportunities to praise and reward progress and effort.

	Formative leading to summative assessment (over a unit/key stage) – ‘assessment for learning’; efficient and effective approaches to assessment and feedback; explicit focus on impact of teaching on pupil progress and evidencing this; providing accurate, quality feedback which includes guidance on how to improve and over time supports pupils to monitor and regulate their own learning; involving and supporting pupils in effective peer- and/or self- assessment.

	Focus
	Teaching
	Learning




The Monitoring and Assessment of Student Teachers
Student Teacher Assessment

Rigorous and robust assessment is integral to the PGCE Course and fundamental to supporting and enhancing student teachers’ learning, progress, development, and attainment.  Full details of the assessment of our student teachers are provided in our Teacher Education Assessment Policy and Progression Framework.
Assessment on the Course is on-going, regular, largely formative, and focussed on clear and explicit criteria.  It is furthermore clearly aligned with our planned and carefully sequenced ITE curriculum (i.e. against the content taught at the specific point in the Course) and on establishing whether student teachers know, remember, and understand the curriculum and can apply their knowledge to their classroom practice (and evidence this).  
Through a range of assessments (both formative and summative) which draw on theory and the application of this to the school context and their placement schools and experiences, student teachers are supported to gain, apply, and refine the knowledge set out in the curriculum.  

Formative Assessment - of student teachers is embedded throughout the course and takes place across contexts, takes many forms, and is facilitated through various means.  
In school - formative assessment takes place during and following lesson observations of students’ practical teaching (through verbal and/or written means), during weekly focussed mentor discussions, meetings and activities, as well as in other meetings/interactions with mentors and/or their expert colleagues.  The Visiting Tutor visits/meetings (which occur twice per block placement) also serve as important formative assessment opportunities.

Summative Assessment - of student teachers takes place across contexts at specific points of the academic year (end of semester 1 and end of semester 2) and involves various modes.  
In school - summative (pass/fail) assessments are made based on student teachers’ performance in practical teaching in the two school placement modules (Practical Teaching 1 and 2).  
To progress to placement 2 (in semester 2), students must pass placement 1 (in semester 1).  Thus, whilst the placement 1 module also serves an important formative assessment function, a summative judgment is needed at the end of the placement module.  This is based on the ‘progress’ and achievements of the student teacher in the ITE curriculum and their practical teaching during the placement.  
In Placement 2, student teachers are assessed in their practical teaching summatively against the Teachers’ Standards at the end of the module and Course. 
Monitoring and Assessing Students’ Practical Teaching
Student teachers’ progress and performance in practical teaching should be regularly monitored and assessed and a number of staff, documents and processes support this:
Staff Involvement
(1) The ITE Co-ordinator has responsibility for monitoring the overall progress and development of student teachers and for ensuring they are gaining a working and developing knowledge and understanding of the wider professional requirements of a teacher.  They also support and moderate mentors’ assessments of student teachers against the Teachers’ Standards towards the very end of the Course (placement 2).
(2) The Subject Mentor and their teaching colleagues regularly observe, review and monitor student teachers’ progress with respect to their planning, teaching and evaluation skills, and provide ongoing support and feedback to help student teachers develop their teaching competences.  They draw on multiple sources of evidence to do so.  Towards the very end of the Course, they also discuss, check and confirm the content and evidence of meeting the Teachers’ Standards presented in the student teachers’ Teaching Standards Evidence Document (TSED) document.  
(3) The Visiting Tutor has responsibility for assessing the support for and progress/performance of student teachers whilst on placement through observation and review of their planning, teaching and documentation and through discussions with them and school staff, and for monitoring the quality of the delivery of the school-based programme.  Although school-based colleagues assume the major share of responsibility for monitoring and assessing student teachers’ progress in school (as the ones working with student teachers on a daily basis), all progress and summative judgements, and notably those at the end of placement 2 against the Teachers’ Standards, should be an agreed, moderated judgment based on the range of evidence available.  
Documents and Processes

A number of documents and processes serve as sources of evidence which should be drawn on to inform the assessment of student teachers’ practical teaching and evidence of progress in the ITE curriculum.  These ultimately ensure the assessment of student teachers against the Teachers’ Standards by the end of the Course is secure and balanced.  They include, for example:

· The Teaching Progress Record* (TPR)

· Lesson Observation Forms (on lessons taught)
· Other School Documentation* (e.g. lesson plans and evaluations/reflections)

· Progress Review Judgements 
· Enhanced Support Plan 

· The Teachers’ Standards Evidence Document (TSED)
· School Reports 
* Student teachers’ TPRs and other documentation should always be accessible to the ITE Co-ordinator, Mentor and Visiting Tutor.

The Teaching Progress Record (TPR) - The TPR is a key document which supports the formative assessment of student teachers throughout the University and school-based elements of the course.  The TPR is a student-owned document in which student teachers keep an on-going weekly record and reflective account of their learning, progress, and development through the Course as well as of their individual strengths, needs, areas for development and targets and should be used to inform discussions/meetings between the student teacher and school-based staff throughout the placement.  The document should also guide and provide a clear structure and focus to weekly mentor meetings and activities and it identifies specific areas and statements of the Core Content Framework to focus on in given weeks.  

Lesson Observation Form - The lesson observation form is designed to encourage focussed observations of, and formative feedback on student teachers’ teaching as well as identify future targets for development based on the lesson observed.  The form should be completed by mentor, other expert teachers and visiting tutors during their school visits, then discussed and reviewed at weekly mentor meetings and feed into the weekly targets agreed within the TPR.

Progress Review Points

· At a specific point during each school placement, the Mentor (informed by feedback from and discussion with colleagues and the ITE Co-ordinator) is asked to make a judgement about each student teacher’s progress at that stage of training.  

· This occasion is referred to as a Progress Review Point.  This Review Point takes place during weeks 4/5 of the placement.

· The Progress Review Judgements are concerned with a student teacher’s progress in the following core areas of the ITE curriculum and Core Content Framework: behaviour management, pedagogy, curriculum, assessment, professional behaviours.

· Progress Review Judgements are NOT about the extent to which the student teacher is progressing towards and meeting the Teachers’ Standards.  The Standards represent an end-point assessment for Qualified Teacher Status, should not be used prematurely to make judgements, and are therefore the focus of the second school placement report only.

· The judgements that are made about each student teacher at the Progress Review Points should be one of the following: 
· Exceeding expectations in relation to the core areas (listed above)
· Meeting expectations in relation to the core areas 
· Below expectations in relation to one or more of the core areas.
· The judgment and evidence underpinning this should then be communicated and discussed with the student teacher and visiting tutor during their school visit.  
· If the judgement is below expectations, staff are asked to specify which area(s) (behaviour management, pedagogy, curriculum, assessment, professional behaviours) the student teacher is finding challenging such that these can become a focus of targeted support, target setting, and training approaches can be adapted or re-shaped accordingly. It may also be decided at this point to initiate the Student Teacher Enhanced Support Plan.

School Reports - The School Report is the formal summative report on a student teacher's achievement/ attainment in their practical teaching at the end of each placement.  The report forms differ for placement 1 and 2 serving a formative purpose (alongside a summative purpose) in placement 1, and representing a final summative assessment at the end of placement 2. 
In placement 1 the document summarises the student teacher’s progress/achievements (key strengths and main areas for development) in the ITE curriculum and their practical teaching and identifies specific targets for placement 2.  In placement 2, the report form summarises the student teacher’s continued progress in the ITE curriculum, progress/attainment in relation to the Teachers’ Standards (including key strengths and main areas for development), and proposes early career targets for the student teacher.  
The school's recommendation in these Reports is key to the student teacher progressing from semester 1 to semester 2 and to them passing the practical teaching modules and PGCE Course at the end of the year.
· A School Report should be completed by the ITE Co-ordinator and Mentor for each student teacher towards the end of each school placement. 
· The Mentor and ITE Co-ordinator are formally recognised as University Examiners for the purpose of assessing student teachers' performance and should both therefore contribute to the Report (though the Mentor should complete the large part).  
· The school’s summative assessment should be discussed and agreed/moderated with the Visiting Tutor and the outcome and content of the School Report should be discussed with the student teacher, who should be asked to sign to indicate a discussion has taken place.

· The ITE Co-ordinator is asked to facilitate completion of the School Report and ensure it is then signed by the appropriate individuals and returned to the University by a specified date (usually one week prior to the end of each school placement).
· Further details about the School Report and guidance on its completion are provided separately mid-way through each placement. 

Enhanced Support Plan - An Enhanced Support Plan should be initiated if a student teacher’s progress is giving serious concern such that they may be at risk of failure in relation to any aspect of the Course, and/or if any situation is detrimentally affecting their progress and requires investigation/attention.  In this way, appropriate support, interventions, and close monitoring can be agreed and actioned swiftly.  It is essential to have early indications of any student teacher whose progress is giving serious cause for concern such that they may be at risk of failing the school placement.  The process and steps to follow for initiating and implementing an Enhanced Support Plan is outlined below.  

Process for Student Teachers Needing Enhanced Support 

Mentors should inform the ITE Co-ordinator and Visiting Tutor at the earliest opportunity if they consider a student teacher needs enhanced support, i.e. that without significant improvement, the school would recommend that they fail the placement. Concerns should normally be raised by the end of week 6 at the latest (which falls before Christmas for the first school placement and usually before Easter for the second school placement).

A copy of the Enhanced Support Plan for completion (and exemplar) can be found in Appendix 3 and 4.
	Step 
	Date 
	Action 
	Responsibility 

	1 
	By week 6 at the latest - a few weeks before the Christmas break (Placement 1) 

OR normally 

before the Easter break (Placement 2) 
	· The Mentor should discuss with the ITE Co-ordinator the enhanced support plan and the specific areas requiring improvement. 
· The student teacher should be made aware of the specific targets for development. 

· School staff should be clear about areas that need improvement (and link these to the ITE curriculum, Core Content Framework and/or if at the end of the training specific Teachers’ Standards, as appropriate). 

· This should be evidenced in writing on Lesson Observation Report(s) and the Teaching Progress Record. 

· The student teacher should be provided with supportive advice and guidance to assist progress and improvement. 
	Mentor and 

ITE Co-ordinator 

 

	2 
	By the end of week 6 at the latest - a few weeks before the Christmas break (Placement 1) 

OR normally 

before the Easter break (Placement 2) 
	· The Mentor and ITE Co-ordinator should set precise targets in writing for the student teacher to meet within a specified time and provide additional support to help them achieve these. 
· The Visiting Tutor should be informed of the Enhanced Support Plan, the targets set and additional support, and the potential need for extra visits. 

· The Visiting Tutor initiates the ‘Enhanced Support Plan’ for the student teacher which is a formal record of the action taken by the school and University. 
	Mentor, ITE Co-ordinator and
Visiting Tutor 

	3 
	December/ 

January 

(Placement 1) 

OR 

March/April 

(Placement 2) 
	· The Mentor should discuss the student teacher’s progress with the ITE Co-ordinator and the Visiting Tutor each week. 
· If there is insufficient evidence of achieving the set targets, the ITE Co-ordinator should arrange a meeting with the student teacher, Mentor and Visiting Tutor (or Programme Leader). 

· The Visiting Tutor and Programme Leader should ensure that the ‘Enhanced Support Plan’ continues to be completed and an outcome is determined by the end of the penultimate week of the placement. 

· The Visiting Tutor will make additional visits on the Mentor’s or ITE Co-ordinator’s request.
· The discussion between school and University staff should determine if any further support is appropriate and make explicit to the student teacher the grounds for a recommendation of ‘fail’, as appropriate. 
	Mentor, ITE 

Co-ordinator 

Visiting Tutor and Programme Leader 

	4 
	January 

(Placement 1) 

OR 

May (Placement 2) 
	· The student teacher’s School Report should be completed with the school’s recommendation clearly indicated. 
· The school’s recommendation is presented to the Board of Examiners. In the event of a student teacher failing, or any disagreement between the school and University staff, the ITE Co-ordinator will be invited to submit evidence to the Board of Examiners justifying their recommendation. 

· Any Mitigating Circumstances submitted by the student teacher will be taken into consideration in the final Board decisions. 
	ITE Co-ordinator and the Board of Examiners 


Teachers’ Standards Evidence Document (TSED) - This document provides student teachers with the means to gather, record and present evidence of their progress towards and achievement of the Teachers’ Standards by the end of the PGCE Course.  It is a working, digital document which forms part of the Appendix in the semester 2 TPR.  The TSED is only completed in semester 2 and requires finalising by the student teacher, and approving by the mentor, by the end of the Course.  
Within the TSED student teachers are asked to select and record two pieces of ‘best’ evidence for each Teachers’ Standard (i.e. evidence which they feel most clearly demonstrates their attainment of each).  The document should form part of discussions between the student teacher and mentor during placement 2 where this and additional evidence for meeting the Standards should be considered.  Towards the end of the practice, and alongside other evidence sources, it should be discussed, checked and the content and evidence confirmed by the mentor and used to inform the final summative assessment of the students’ practical teaching against the Teachers’ Standards.  

The Summative Assessment of Student Teachers Against the Teachers’ Standards

Summative assessment of student teachers against the Teachers’ Standards for the award of QTS takes place at the end of the Course with the Teachers’ Standards representing a critical end-point assessment.  The accurate and rigorous final assessment of student teachers against the Teachers’ Standards is ensured in a number of ways.  For example, by:

· ITE Co-ordinators monitoring the overall progress and development of student teachers, having on-going contact with student teachers and mentors, and thereby supporting and moderating mentors’ assessments of student teachers against the Teachers’ Standards.
· drawing on multiple sources of evidence to inform the assessment of student teachers against the Teachers’ Standards and ensure conclusions are secure and balanced.  
· Discussing and making final assessments jointly by school and University staff, and specifically with visiting tutors who work across a number of schools, thus ensuring there is cross-school moderation and consistency of judgments between and across schools. 

· VTs, or the Programme Leader or another senior ITE colleague, making additional school visits in the case where a student teacher is considered to be borderline pass/fail or failing, to further discuss and agree on the final assessment.

· The external moderation of judgements by our External Examiners during the school visits they make to a sample of schools/student teachers in May of each year.  

Quality Assurance, Enhancement and Compliance Matters
Quality assurance is key to ensuring the standards, integrity and continual improvement and development of the PGCE Course.  The Course complies with and is responsive to the University’s quality assurance framework (including Regulations and Codes of Practice) and to all ITT requirements outlined by the DfE. 

Changes/developments to the PGCE Course are informed by information and feedback from various sources and views and input from Partnership schools and student teachers are critical to this.  For example: 
Student feedback is gathered from the following sources: module evaluations, school placement evaluations, minutes of student-staff liaison committee meetings, the Postgraduate Taught Experience Survey, and Ofsted Student Survey.

Partnership School and other feedback is gathered from the following sources: evaluations completed by ITE Co-ordinators, Mentors, Visiting Tutors, minutes of meetings with school-based staff including Partnership Committee and subject specific Advisory Group members (see below), and External Examiner and Ofsted inspection reports. 
Through the above means, as well as ongoing communication with student teachers and University staff, you have the opportunity to influence and further enhance the PGCE Course and we welcome feedback from you at any time.
All feedback then informs an annual Self-Evaluation of the PGCE Course and identification of areas for improvement and action which are monitored by the Teacher Education Programmes Committee, Teacher Education Management Committee and Partnership Committee. 
The Partnership Committee informs schools of the key findings, outcomes and any developments arising from the annual internal quality assurance procedures by means of an Annual Letter of Report.  
Relevant feedback from the above sources is also provided to schools via, for example, Visiting Tutors, the Partnership Manager, Programme Leaders, as appropriate, and through ITE and Mentor Development sessions.  
The Partnership Committee
The Partnership Committee plays a key role in steering, monitoring and supporting the quality and continued development of the PGCE Course.  The Committee helps to inform and support our ITE strategy, relevant policies and quality assurance processes (including improvement planning and self-evaluation), monitors and supports the quality, design and continued development of all aspects of the our provision, and advises on the development and effectiveness of the Partnership and Partnership arrangements.  

Membership includes the Director of Teacher Education, Partnership Manager and Programme Leaders for each subject plus Senior School Staff representing, as far as possible, the various types and geographical spread of schools within the Partnership.

Partnership school members are encouraged to bring forward any matters or issues which they or other school-based colleagues wish to be discussed by the Committee and which do not otherwise appear on the agenda(s) for meetings.

Subject Advisory Groups
Each subject has an Advisory Group which reviews and develops the subject-focused elements of the PGCE Course.  Subject Advisory Groups make recommendations to the Teacher Education Programmes and Partnership Committees concerning key issues such as selection and recruitment; the content, delivery and assessment of the school and University-based elements of the PGCE Course; evaluation and quality assurance procedures; Partnership school involvement and Mentor recruitment and development/training.
Data Protection and GDPR
The University is committed to supporting the data protection rights of all students, staff, and other stakeholders and we all have a responsibility to protect personal identifiable data and respect the data protection rights of all individuals.
The University’s Data Protection Policy can be found here: https://www.lboro.ac.uk/data-privacy/policiesandpractice/dataprotectionpolicy/
This sets out how personal data is managed by the University, and our responsibilities in ensuring full compliance with the General Data Protection Act (GDPR) and the Data Protection Act (DPA) 2018.

Implications - We need to collect, manage, and use student teachers’ personal data in order to support their progress, education and employment and meet our legal and regulatory obligations to sector bodies and government.

When sharing information, we adhere to the University’s Information Sharing Policy and inform student teachers about the dissemination of their personal information and only pass it on to those who need to know it.  During the year, such information will be communicated within the Loughborough ITT Partnership to aid student teachers’ progress and development on the PGCE Course and to help their individual training needs to be met.  This includes sharing information contained in the first school placement report with the second placement school.

It is important that all staff involved in the Partnership comply with University policy, GDPR and the DPA, only share student teachers’ personal information with those who need to know it, and make student teachers aware of any communication that is passed on about them.  This extends to discussing the progress of student teachers during meetings and/or feedback sessions which should be done on an individual basis (unless student teachers have agreed otherwise, e.g., if a lesson has been co-taught).  Personal information should also be shared in a secure way at all times.
Partnership School Status
We really value the relationship we have with all our Partnership schools and school staff and are keen to have continuity and sustained links with as many schools as possible.  Equally, we welcome expression of interest from all types of schools to join the Loughborough ITT Partnership and collaborate in the teacher education of our student teachers.  
Schools Joining the Partnership
Schools wishing to join the Partnership should be able to demonstrate and/or provide assurance of the following:

1. a commitment to teacher education and to the development of student teachers 
2. that the school can offer a range of quality teaching and related experiences and activities commensurate with the provisions of the National Curriculum in the relevant teaching subjects 
3. that the school can agree to the terms set out in the Loughborough University Partnership Memorandum of Agreement

4. that the school can:

i. meet the ITT requirements of schools, as specified in the current DfE ITT Criteria

ii. fulfil the arrangements and responsibilities of Partnerships schools set out in the Loughborough University PGCE Partnership Handbook

iii. commit to the Partnership’s quality assurance procedures

5. that the School and relevant department can provide a safe, supportive and developmental environment for student teachers and their development/needs to enable them to develop their teaching skills and competencies, cover the relevant aspects of the ITT Core Content Framework, and meet the Teachers’ Standards by the end of the Course.  This involves providing student teachers with:

· a designated trained mentor

· designated mentoring time and regular monitoring (target setting), feedback and assessment of their progress

· opportunities to observe good practice

· coverage of all relevant statutory and PGCE Course requirements, including school-based General Professional Studies activities

· access to and induction on school policies

· access to suitable teaching facilities and resources
· an appropriate timetable (covering the full age and ability range and experiences available in the school). 

6. that the school are fully aware of their duties under all legislation and statutory guidance and has in place arrangements for ensuring these are met when working with, training and assessing student teachers.  This includes to the following: Education (School Teachers’ Qualifications) (England) Regulations 2003 (SI 1662) – statutory requirements for QTS in England; Education (Specified Work) (England) Regulations 2012 (SI 762) – requirements that must be satisfied by individuals who are not qualified teachers in order to be able to carry out specified work in schools; the Equality Act 2010; Data Protection Act 2018; Freedom of Information Act 2000; the Counter-Terrorism and Security Act 2015 (the CTSA 2015), and the ‘Prevent Duty Guidance’.
Withdrawal from the Partnership

We appreciate that for good reason a school may wish to withdraw their involvement in the Partnership either temporarily or permanently.  If this is the case, then please contact the Partnership Manager at the earliest opportunity to inform us of this.  

In the rare event that it comes to light through our quality assurance processes that issues or concerns have been raised over a Partnership school or subject department, which suggests the school is unable to meet the relevant ITT requirements and its responsibilities, then we will discuss these with school staff directly as soon as possible.  First and foremost, the aim of discussions is to find ways to collectively address and support schools to resolve the issues.  The criteria for removing schools from the partnership include:

A failure or inability to demonstrate and/or assure the University of points 1-5 above:

In such cases the process outlined below is normally followed:

1) The Partnership Manager and relevant University-based staff consider possible causes of the identified concerns/issues, agree a course of action, and discuss these with the school.  If the school is willing and able to respond positively and swiftly to satisfactorily address the issues raised, the Partnership continues under close review.

2) If the concerns are such that the school needs or requests support to address them, this will be offered, where possible, to enable the school to meet the quality requirements and its responsibilities.  If monitoring shows improvement, the Partnership continues.

3) If the school is either unwilling or unable to make the required changes or, following action or support, the problem continues, the school (or the subject department) may be ‘rested’ or withdrawn from the Partnership until such time as it can be shown to be willing or able to meet the quality requirements and its responsibilities.
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SECTION  B – FAO ITE Co-ordinators
Roles and Responsibilities of the ITE Co-ordinator 
As a senior member of staff in a Partnership school with responsibility for the student teachers (and their progress), the ITE Co-ordinator plays a key leadership role in communicating Course requirements and expectations to all teachers and in quality assuring the support provided to the student teachers placed in their school. The specific responsibilities of the ITE Co-ordinator are detailed below.

1) Monitoring and developing the quality of mentoring and the level of support provided to student teachers in the school.
2) Through the school-based programme, ensuring appropriate coverage of the relevant content within the ITE Curriculum and the Core Content Framework and opportunities for student teachers to meet the Teachers’ Standards by the end of the Course.
3) Developing school-wide appreciation of the Loughborough Partnership and the role of the school and school staff in the Partnership and supporting colleagues and subject departments in the development of student teachers.

4) Serving as the key contact in Partnership communications between the school and University.
5) Managing and overseeing all matters relating to student teachers' school placements, from their induction, co-ordination of their programmes and suitable development experiences/opportunities, including facilitating the school-based elements of GPS.

6) Monitoring and reporting formatively and summatively on the progress of student teachers and liaising with Mentors and the University to provide additional support for any student teacher whose progress is giving cause for concern.
7) Being actively engaged with the Partnership and one’s own development in the role via attending ITE Co-ordinator development sessions and, as appropriate, providing input into and feedback about the Course and Partnership via the University’s evaluation processes and other mechanisms.

School Placement Action Checklist

Over the page is a checklist to support ITE Co-ordinators in undertaking their roles.  This identifies the key actions to take when hosting student teachers during each of their placements.  

School Placement Checklist
	Action Point
	1st Placement
	2nd Placement 
	Action

	1) Before student teacher(s) arrive
	September and October
	February
	Confirm student teacher numbers and serial day and block placement dates with Mentors; ensure they understand their role and responsibilities and are aware of the expectations and needs of student teachers; check Mentors know dates of the Mentor Development session(s)
First Placement 1 only - new ITE Co-ordinators should note the dates of an additional ‘induction’ session



	
	
	
	Check Mentors have drafted an appropriate training programme for student teacher(s) for the serial days and a timetable for the block placement



	
	
	
	Plan general school induction for student teachers and check induction arrangements in subject departments



	
	
	
	Begin to plan and facilitate appropriate GPS opportunities and experiences for the student teacher(s); agree with staff a place for student teacher(s) to work within and outside their subject departments

	2) Training
	Late September 
	Late February     
	Attend University ITE Co-ordinator Development session 



	3) Induction 


	October serial days and block weeks 1-2
	February serial days and block weeks 1-2
	Welcome and meet with student teacher(s) on first serial day; provide them with an induction to the school (ensuring this includes being given access to and familiarising themselves with key school policies, approaches and practices) and their subject departments

	4) Monitoring progress of student teacher(s)
	November 

up to Christmas
	Late February/March (up to Easter)
	Regularly check student teacher(s)’ progress through discussions with Mentors and student teacher(s); implement strategies to monitor the quality of mentoring provided; facilitate appropriate GPS opportunities and experiences for the student teacher(s)

	5) Identifying student teacher(s) causing concern
	Late November/early December

(2-3 weeks before Christmas)
	Late March

(before Easter)


	Check with Mentors to identify any student teacher(s) whose progress is giving cause for concern and who require enhanced support; where this is the case, inform the Visiting Tutor and maintain close contact with this individual for the rest of the placement; support the student teacher(s) concerned


	6) Continue to monitor progress of student teacher(s)
	January onwards
	April onwards
	Continue to regularly check student teacher(s)’ progress through discussions with Mentors and student teacher(s), and implement strategies to monitor the quality of mentoring provided; continue to facilitate appropriate GPS opportunities and experiences for the student teacher(s)

	7) Assessment
	Second week back in January 


	May (around May half-term)


	Discuss the content of the School Report(s) and the recommended judgment(s) and evidence for this (against the Teachers’ Standards) with Mentors; arrange completion of the Report(s)


	
	Penultimate week 
	Penultimate week 
	Check that student teacher(s) have discussed the Report(s) with their Mentors; ensure that they will be completed in time; send the School Report(s) to the University by the required date


General Induction of Student Teachers
Student teachers' early visits to (and weeks in) school should primarily be concerned with learning about the school’s aims, organisation, local context and school community, and of the professional standards and behaviour expected of staff and pupils.  Please aim to provide sufficient knowledge of your school for student teachers to be able to contribute to whole school activities and begin work in their teaching department.  
Please introduce student teachers to key staff in the school, including to the headteacher/principal and other members of the senior leadership team, teachers in the subject department and support staff (office, library, technical, learning/ teaching assistants) and ensure student teachers have access to:

· the school staff handbook/prospectus (these may be hard copy/online/on the web site)
· relevant departmental information/handbook
· their programme for serial days.
Essential Information

The DfE ITT Criteria state that schools should ensure that, at the start of their training in each school, all students teachers are provided with the following:
· the child protection policy

· the staff behaviour policy (sometimes called a code of conduct)

· information about the role of the designated safeguarding lead

· a copy of Keeping Children Safe in Education (accessible here: Keeping_Children_Safe) 
It is critical that student teachers understand the above policies, procedures and arrangements concerning safeguarding and child protection as well as understand those associated with the following:

· health and safety

· behaviour management

· pastoral care

· special educational needs and disabilities

· data protection (GDPR compliance)
Student teachers will also need to be informed about 

· the nature of the school day

· logistical matters/arrangements (e.g. re: staff absence (requesting and reporting) and general staff etiquette (e.g. appearance/dress, arrival time, staff room procedures, break and lunch arrangements, parking)
· access to resources/equipment, quiet/study space
· who they can expect guidance and support from whilst in school, including how and when you will be able to spend time with them.
General Professional Studies
General Professional Studies introduces student teachers to whole school issues and promotes knowledge and understanding of the wider role of a teacher.

The specific aims of GPS are for student teachers to:

· gain a working and understanding knowledge of the wider professional requirements of a teacher in a secondary school, with particular reference to contemporary whole school issues and the wider context of education
· address the ‘Professional Behaviours’ area of the ITT Core Content Framework preparing them to meet the ‘Personal and Professional Conduct’ component of the Teachers’ Standards by the end of the Course
· experience engaging pedagogies (i.e. effective teaching approaches which are dynamic, interactive and interesting for learners).
Essential in students achieving the above aims is the reinforcement, development and application of these in the context of their placement schools, i.e. during school-based GPS.  In this respect, partnership schools are asked to ensure that, during their placement, student teachers engage in key elements of a teacher’s wider professional role and explore whole school issues.  Details of these are outlined below. 
In so doing student teachers will address specific aspects of the ITT Core Content Framework and ‘Learn that’ and ‘Learn how to’ statements (summarised below) supporting them to meet the Personal and Professional Conduct Teachers’ Standards by the end of the Course.  
GPS Role and Responsibilities 

The role of ITE Co-ordinators in GPS is to facilitate student teachers’ coverage of key elements of a teacher’s wider professional role and their exploration of common whole school issues, thereby ensuring relevant aspects of the Core Content Framework are addressed.  This should primarily involve the ITE Co-ordinator signposting and promoting the opportunities and experiences available to the student teacher and encouraging them to fully immerse themselves in the life of the school.  

The student teacher should take responsibility for engaging with, reflecting on, and evidencing their involvement and associated learning from the opportunities and experiences available to them whilst on placement.  The onus is therefore on the student teacher to be proactive and take advantage of the opportunities and experiences available to them to develop their knowledge and understanding of their wider role.

The role of the Mentor is to support both the ITE Co-ordinator and student teacher in facilitating or engaging in the above respectively.  For example, via making the links and applying/discussing whole school policies and issues to/in the subject-specific context (mathematics or physical education) during Mentor meetings as well as involving the student teacher in wider activities beyond their classroom practice.

Organisation/Delivery of General Professional Studies

Please use your judgement to decide the most effective and efficient way of covering school-based GPS in your school.  This may be via inviting student teachers to attend existing training and professional development activities available in (and beyond) the school, for example, those designed for all student teachers (across different partnerships), early career teachers, and/or for all teachers in the school.  

For this reason, and reflective of the different contexts and needs of the school and the student teacher, it is recognised that the school-based elements of GPS are likely to be different for student teachers from school to school and from placement 1 to placement 2.  However, the key considerations are the quality and relevance of the experiences and opportunities offered (to the phase of the Course and to the individual student and their progress and stage of development), and the quality of the student teacher’s learning and development with respect to their wider role.

School-based GPS - Induction/Serial Days and Weeks 1-2
As part of the student teacher’s induction into school (ideally within the first two weeks of the placement) and during the initial observation weeks, ITE Co-ordinators/Mentors should, as a minimum, ensure student teachers are given access to and familiarise themselves with all relevant school policies, approach and practices, and that they are informed about all logistical and practical matters associated with their placement.  Please see the earlier ‘General Induction’ page for full details.  This might involve signposting the student teacher to the school’s policies and materials and/or directing them to meet with the designated lead with responsibility for these areas such that they are prepared for when they embark on planning and teaching classes (from week 2 onwards). 
In particular, and as noted earlier, it is essential that from the outset all student teachers are provided with all documentation and understand the policies, procedures and arrangements relating to safeguarding and child protection (i.e. the child protection policy, the role of the designated safeguarding lead, ‘Keeping Children Safe in Education’) and the staff behaviour policy (code of conduct).  
School-based GPS – Post Induction 
Following their initial induction into school, student teachers should be supported to gain experience and a working knowledge and understanding of the following:
· the role of a form tutor – via assisting a form tutor
· effective teaching and learning and engaging pedagogies (dynamic, interactive) – via observing and learning from expert teachers (in any subject) 
· collaborative working with colleagues – e.g. via team planning and teaching, working with and/or alongside support staff, attending and contributing to staff, departmental and other meetings
· personalised provision for pupils with particular needs (e.g. SEND; EAL; high ability) – via the above means 
· communicating effectively with parents and carers – e.g. via attending a parents’ evening, preparing letters or making phone calls home
· out of curricular hours learning – via contributing to extra-curricular clubs/activities/events 
· post-16 – via observing, assisting, and teaching post-16 lessons in their specialist subject, as applicable.
Additional Topic Areas and Activities
In addition, and at suitable times over the course of the placement (which could be during serial days or the early placement weeks), please direct student teachers to information, opportunities and/or relevant colleagues to discuss the school’s approach to some or all of the following areas, as applicable/appropriate*:

· Literacy Support for Pupils
· Pastoral Care
· Citizenship
· PSHE (Sex and Relationships Education and Drug Education; Healthy Schools)
· Use of assessment and other data to inform teaching and learning
· 14-19 Curriculum Design/Provision 
· Engaging in a Mock Interview (placement 1)
· Raising Pupils’ Aspirations, e.g. via preparing a presentation to a selected group of pupils about further/higher study opportunities (reserve for placement 2)
* Please note – the above list is only indicative, and not exhaustive.  It may be that there are other suitable and relevant development opportunities available in or through the school relating to other areas which you feel would be equally if not more beneficial for the student teachers to engage with.  If this is the case, please encourage them to take advantage of these.  

When learning about specific areas/topics, the student teachers will be encouraged to establish answers to the following questions, alongside developing some of their own questions: 

· Who is responsible for the topic in the school and what specifically is their role?

· Who else is involved in supporting the topic?

· What are the aims and purpose(s) of the topic?

· What specific contextual factors and information are relevant to the topic in the school?

· What policies (national and/or local (i.e. school level)) support the topic?

· How does the school address/organise/deliver the topic?

· What is the pupils’ response to and/or involvement in the topic (i.e. pupil voice)?

· How and how often is the topic monitored, evaluated, and reviewed and what are the measures/indicators of its success/effectiveness?

· Have there been any recent developments associated with the topic? If so, what?

· Are any developments or further developments planned for the future?

· What are the challenges in addressing the topic?

· What are the opportunities for addressing/enhancing the topic in the future?

Student teachers will also be asked to reflect on and keep a brief record of the development opportunities/experiences they secure and what they learn from these.
Monitoring the Coverage of School-based GPS

Towards the end of each placement, the ITE Co-ordinator is asked to confirm within the feedback that each student teacher has been involved in a suitable programme of school-based GPS activities and gained a working and developing knowledge and understanding of the wider professional requirements of a teacher.

GPS Links to the Core Content Framework

School-based GPS will cover many areas and statements within the Core Content Framework.  In particular, and across placements, it will address the following aspects: 
	
	Links to the Core Content Framework

	Area of Professional Learning
	Behaviour Management
	Pedagogy
	Curriculum
	Assessment
	Professional Behaviours

	Standard
	1, 7
	2, 4, 5
	3
	6
	8, Part Two

	Learn that…
	1.1 - Teachers have the ability to affect and improve the wellbeing, motivation and behaviour of their pupils.
	4.10 - How pupils are grouped is also important; care should be taken to monitor the impact of groupings on pupil attainment, behaviour and motivation.
	3.1 - A school’s curriculum enables it to set out its vision for the knowledge, skills and values that its pupils will learn, encompassing the national curriculum within a coherent wider vision for successful learning.
	6.1 - Effective assessment is critical to teaching because it provides teachers with information about pupils’ understanding and needs.
	8.1 - Effective professional development is likely to be sustained over time, involve expert support or coaching and opportunities for collaboration.

	
	1.4 - Setting clear expectations can help communicate shared values that improve classroom and school culture.
	5.7 - Pupils with special educational needs or disabilities are likely to require additional or adapted support; working closely with colleagues, families and pupils to understand barriers and identify effective strategies is essential.
	3.9 - To access the curriculum, early literacy provides fundamental knowledge; reading comprises two elements: word reading and language comprehension; systematic synthetic phonics is the most effective approach for teaching pupils to decode.
	
	8.2 - Reflective practice, supported by feedback from and observation of experienced colleagues, professional debate, and learning from educational research, is also likely to support improvement.

	
	1.5 - A culture of mutual trust and respect supports effective relationships.
	
	3.10 - Every teacher can improve pupils’ literacy, including by explicitly teaching reading, writing and oral language skills specific to individual 
disciplines.
	
	8.4 - Building effective relationships with parents, carers and families can improve pupils’ motivation, behaviour and academic success

	
	7.1 - Establishing and reinforcing routines, including through positive reinforcement, can help create an effective learning environment.
	
	
	
	8.5 - Teaching assistants (TAs) can support pupils more effectively when they are prepared for lessons by teachers, and when TAs supplement rather than replace support from teachers.

	
	7.5 - Building effective relationships is easier when pupils believe that their feelings will be considered and understood.
	
	
	
	8.6 - SENCOs, pastoral leaders, careers advisors and other specialist colleagues also have valuable expertise and can ensure that appropriate support is in place for pupils.

	
	
	
	
	
	8.7 - Engaging in high-quality professional development can help teachers improve.


	Area of Professional Learning
	Behaviour Management
	Pedagogy
	Curriculum
	Assessment
	Professional Behaviours

	Standard
	1, 7
	2, 4, 5
	3
	6
	8, Part Two

	Learn how to…
	1.2.3 - Seeking opportunities to engage parents and carers in the education of their children (e.g. proactively highlighting successes) with support from expert colleagues to understand how this engagement changes depending on the age and development stage of the pupil.
	2.5.1 - Observing how expert colleagues plan regular review and practice of key ideas and concepts over time (e.g. through carefully planned use of structured talk activities) and deconstructing this approach
	3.1.2 - Observing how expert colleagues ensure pupils’ thinking is focused on key ideas within the subject and deconstructing this approach.
	
	8.1 - Receiving clear, consistent and effective mentoring in how to engage in professional development with clear intentions for impact on pupil outcomes, sustained over time with built-in opportunities for practice.

	
	7.2.2 - Working alongside colleagues as part of a wider system of behaviour management (e.g. recognising responsibilities and understanding the right to assistance and training from senior colleagues).
	5.2.3 - Working closely with the Special Educational Needs Co-ordinator (SENCO) and special education professionals and the Designated Safeguarding Lead (DSL) under supervision of expert colleagues.
	3.5.1 - Observing how expert colleagues use retrieval and spaced practice to build automatic recall of key knowledge and deconstructing this approach.
	
	8.1.2 - Receiving clear, consistent and effective mentoring on the duties relating to Part 2 of the Teachers’ Standards

	
	7.3.1 - Discussing and analysing with expert colleagues how routines are established at the beginning of the school year, both in classrooms and around the school.
	
	3.7.1 - Observing how expert colleagues interleave concrete and abstract examples, slowly withdrawing concrete examples and drawing attention to the underlying structure of problems and deconstructing this approach.
	
	8.2.1 - Strengthening pedagogical and subject knowledge by participating in wider networks.

	
	7.5.1 - Discussing and analysing with expert colleagues effective strategies for liaising with parents, carers and colleagues to better understand pupils’ individual circumstances and how they can be supported to meet high academic and behavioural expectations.

	
	3.9.1 - Observing how expert colleagues demonstrate a clear understanding of systematic synthetic phonics, particularly if teaching early reading and spelling, and deconstructing this approach.
	
	8.2.4 - Reflecting on progress made, recognising strengths and weaknesses and identifying next steps for further improvement.

	
	7.6.2 - Engaging parents, carers and colleagues with support (e.g. discussing a script) from expert colleagues and Mentors both in formal and informal settings.
	
	3.9.2 - Discussing and analysing with expert colleagues how to support younger pupils to become fluent readers and to write fluently and legibly.
	
	8.3.1 - Discussing and analysing with expert colleagues how experienced colleagues seek ways to support individual colleagues and working as part of a team

	
	
	
	3.9.5 - Discussing and analysing with expert colleagues how to teach different forms of writing by modelling planning, drafting and editing.
	
	8.4.1 - Contributing positively to the wider school culture and developing a feeling of shared responsibility for improving the lives of all pupils within the school (e.g. by supporting expert colleagues with their pastoral responsibilities, such as careers advice).

	
	
	
	10.1 - Teaching unfamiliar vocabulary explicitly and planning for pupils to be repeatedly exposed to high-utility and high-frequency vocabulary in what is taught.
	
	8.4.2 - Knowing who to contact with any safeguarding concerns and having a clear understanding of what sorts of behaviour, disclosures and incidents to report.

	
	
	
	10.2 - Modelling and requiring high-quality oral language, recognising that spoken language underpins the development of reading and writing (e.g. requiring pupils to respond to questions in full sentences, making use of relevant technical vocabulary).
	
	


ITE Co-ordinator Monitoring
Monitoring the Overall Progress of Student Teachers

Part of the ITE Co-ordinator’s role is to monitor the progress of student teachers through regular updates from Mentors, discussions with student teachers, and reviews of their planning, teaching and documentation.  
When discussing a student teacher’s progress with them, it is beneficial to focus in particular on their developing understanding of the wider professional role of the teacher.  The following may be useful discussion points for progress meetings:

· what the student teacher considers, so far, to be the most surprising and most difficult aspect of the teaching role and how these kinds of experiences are helping them understand their professional role
· how their understanding of whole school issues is shaping their awareness of the school as a community
· evidencing the impact of their teaching on pupil learning
· specific experiences or areas of understanding in relation to whole school issues which student teachers have yet to develop, and ways in which they can improve their understanding in these areas.
Monitoring the Quality of Mentoring
A key role of the ITE Co-ordinator is to monitor and develop the quality of mentoring in their school.  Important questions relating to this are:
· What is the evidence that the Mentors are effective and ‘doing a quality job’?

· What procedures are in place (or could be put in place) to regularly monitor the quality of mentoring in the school in a supportive manner?
· In what ways can the skills of Mentors be (further) developed?

In relation to monitoring the quality of mentoring, as a minimum, the ITE Co-ordinator should aim to:

· discuss student teacher progress with each Mentor on a regular basis

· discuss progress with each student teacher at regular intervals

· observe each student teacher teach and/or monitor Mentor feedback at least once during the placement
· undertake joint observations with each Mentor at least once a year (and more frequently with less experienced Mentors)

· review each student teacher’s planning and other relevant documentation at least once during the practice.

ITE Co-ordinators may also wish to monitor the quality of mentoring in their school via some or a combination of the following means which have been found to be effective in some Partnership schools:

1) Meet with Mentors formally to discuss student teacher development and mentoring issues

2) Arrange for Mentors to meet with each other and share good mentoring practice

3) Arrange for an experienced Mentor to ‘buddy’ a new Mentor (perhaps from another subject)
4) Routinely review a sample of Lesson Observation Forms written by Mentors and their colleagues

5) Review the student teachers’ documentation (e.g. Teaching Progress Record) to ensure that regular meetings are taking place between the Mentor and student teachers, and that the relevant school-based content (of the ITE curriculum and Core Content Framework) is being covered and appropriate targets are being agreed/set and reviewed.

6) Review the Mentors’ contribution to the school reports.

7) Pursue any non-attendance at Mentor Development sessions.

SECTION  C – FAO Mentors
Role and Responsibilities of the Subject Mentor
As an experienced teacher with responsibility for the school-based training programme, experience and development of student teachers within their subject and department, the Mentor is arguably the most important school-based tutor for any student teacher, usually having daily interactions with and very much serving as a role model and critical source of support for them.  

Subject Mentors - are responsible for student teachers’ school-based training programme and for supporting their development and progress within their specialist subject and the department.  They also support the ITE Co-ordinator and student teachers in covering or engaging in whole school issues and key elements of a teacher’s wider professional role.  This includes arranging their timetable, weekly progress meetings, teaching observations and ensuring the provision of regular verbal and written feedback and their coverage of the Core Content Framework.  The specific responsibilities of Mentors are detailed in Section C.

The responsibilities of the Mentor are detailed below.

1) Arranging and overseeing matters relating to student teachers' school placements at departmental level, including their induction into the department and programme of teaching/training and suitable development experiences/opportunities.

2) Supporting the ITE Co-ordinator and student teacher respectively, in facilitating or engaging in the wider professional role of a teacher and exploring common whole school issues (e.g. via making explicit links to and applying, integrating and discussing whole school policies and issues in the subject-specific context during Mentor meetings and involving the student teacher in wider activities beyond their classroom practice) (see General Professional Studies Section for full details).
3) Through the subject-based training programme, ensuring appropriate coverage of the relevant aspects of the ITE curriculum and the Core Content Framework, including specific Learn that and Learn How to statements, and opportunities for student teachers to meet the Teachers’ Standards by the end of the Course.

4) Actively encouraging and supporting their expert colleagues to become involved in the Loughborough ITT Partnership via developing their appreciation of the Partnership and requirements, providing them with opportunities to work with the student teachers and undertaking joint lesson observations at least once a year (and more frequently with colleagues who have limited prior mentoring experience).

5) Regularly meeting/working with student teachers to observe, review and provide constructive feedback on their planning, teaching, school documentation and overall progress and development, reflect on and discuss their experiences (both whole school and subject-specific), and review and set targets for their on-going professional development.
6) Regularly monitoring and liaising with the ITE Co-ordinator and the University regarding the progress and performance of student teachers and alerting relevant colleagues and providing additional support for any student teacher whose progress is giving cause for concern.
7) With the ITE Co-ordinator, reporting summatively on student teachers’ progress in their practical teaching in relation to the ITE curriculum (first placement) and attainment in relation to the Teachers’ Standards (second placement).
8) Being actively engaged with the Partnership and one’s own development in the role via attending Mentor development sessions and, as appropriate, providing input into and feedback about the Course and Partnership via the University’s evaluation processes and other mechanisms.
Please see the Mentor Action checklist below.

School Placement Action Checklist
	Action Point
	1st Placement
	2nd Placement 
	Action

	1) Before

student teacher(s)
arrive
	September and October
	February
	Check student teacher numbers and serial day and block placement dates with the ITE Co-ordinator; ensure colleagues are aware of the expectations and needs of student teacher(s); check dates of Mentor Development session(s) 

First Placement 1 only - new Mentors should note the dates of an additional ‘induction’ session



	
	
	
	Arrange an appropriate training programme for student teacher(s) for the serial days and a timetable for them for the block placement

	
	
	
	Plan the department induction arrangements; agree with staff a place/space for student teacher(s) to work

	2) Training
	Late September 
	Late February 
	Attend University Mentor Development session

	3) Induction
	October Serial Days and block weeks 1-2
	February Serial Days and block weeks 1-2
	Welcome and meet with student teachers on first serial day; provide them with an induction to the department and the department’s implementation of key school policies, approaches and practices; facilitate appropriate wider school opportunities and experiences for the student teacher(s)

	4) Monitoring progress of student teacher(s)

	November up to Christmas

	Late February/March (up to Easter)
	First placement - introduce student teacher(s) to teaching through observations and collaborative activities

Both placements - share your expertise and support student teacher(s)’ development; regularly check their progress through observation, written and verbal feedback on lessons, planning and other documentation and discussions with colleagues and student teacher(s); continue to cover relevant aspects of the ITE curriculum and Core Content Framework and facilitate appropriate wider school opportunities and experiences for the student teacher(s) and discuss these and the links to their subject with student teacher(s); monitor the quality of co-mentoring in the department

	5) Identifying student teachers who are causing concern
	Late November/ early December 

(2-3 weeks before Christmas)
	Late March

(before Easter break)


	Identify any student teacher(s) whose progress is giving cause for concern and who would benefit from enhanced support; where this is the case, inform the ITE Co-ordinator and Visiting Tutor and maintain close contact with them for the rest of the placement; support the student teacher(s) concerned

	6) Continue to monitor progress 
	January onwards 

	April onwards 
	Continue to regularly check student teacher(s)’ progress, support their development, cover relevant aspects of the ITE curriculum and Core Content Framework, facilitate and discuss their wider school opportunities and experiences (making subject links), and monitor the quality of co-mentoring

	7) Assessment
	Second week back in January 
	May (around half-term week)


	Second placement – Towards the end of the placement, assist student teacher(s) with gathering/presenting their Teachers’ Standards evidence and review this, alongside other evidence sources, to make a recommended judgment of their performance against the Teachers’ Standards 
Both placements - discuss content of the School Report(s) and the judgment with the ITE Co-ordinator and Visiting Tutor; arrange completion of the relevant sections and forward to the ITE Co-ordinator for their input



	
	Penultimate week 
	Penultimate week 
	Discuss content of the School Report(s) with each student teacher; sign each prior to the ITE Co-ordinator forwarding the Report(s) to the University by the required date


Induction of Student Teachers into the Department
During the serial days the ITE Co-ordinator is asked to provide student teachers with a general induction to the school which is primarily concerned with learning about the school’s aims, organisation, expectations of staff and pupils, and the school community.  In addition, student teachers will need to learn about the department and about how whole school policies, approaches and practices are implemented and addressed at subject level. 
As part of their department induction, please therefore:

· share with student teachers all relevant department information and documentation (e.g. departmental policies, handbooks)
· introduce student teachers to all members of your department, including support staff

· introduce student teachers to the facilities/teaching spaces in your department and to the equipment and resources available to them

· identify areas/spaces in which student teachers can work in the department and where they can store their belongings

· outline expectations and protocols relating to professional conduct and health and safety within the department

· check student teachers know about and understand the school’s safeguarding and behaviour policies, procedures and practices and are very clear about the implementation of these at departmental level
· check student teachers are clear about your role and know how and when you plan to meet and work with them during the placement, and what’s required of them in advance of and following meetings
· make plans for student teachers to observe outstanding, expert teachers teach (this should be within and beyond their specialist subject area)

· discuss student teachers’ needs with them and arrange and an appropriate training programme and timetable to meet their needs

· if applicable, establish how student teachers will work in pairs (see next page).
Student Teachers’ Training and Teaching Programme
School placements give student teachers teaching experience under close guidance from experienced staff.  Their training and teaching programme should be development and enable student teachers to gradually build their expertise and confidence in teaching through a coherent and carefully structured and sequenced range of experiences and activities.
Avoiding the ‘Deep End’ Approach 

When you first meet student teachers they will be at the start of their Course and very much at the official start of their ‘learning to teach journey’.  Whilst all student teachers are different, they will likely be apprehensive or nervous, have limited experience of school life from a teacher’s perspective, and have many questions.  They will therefore need much reassurance, guidance and support and you will be key to providing this.

Student teachers are likely to learn faster and more effectively if their first experiences in the classroom are positive.  Each student teacher should therefore be given opportunities to experience initial success in the teaching environment in order to build their confidence.  It is also important to recognise that the process of planning and evaluating lessons will probably be new to them and take longer as they have no store of past lessons to rely on.  
It is for the above reasons that student teachers should not be expected to teach lessons from the beginning of either school placement.  They should spend the first week of each block observing, assisting, and supporting lessons to develop their understanding of the pupils in the classes they will be teaching.  Student teachers should begin to plan and teach (including co-planning and co-teaching) lessons (or parts of lessons) from the second week of each block practice. 
In drawing up the teaching programme for student teachers, a number of needs, constraints and interests will inevitably need to be taken into account alongside the needs of the student teacher and the ITE requirements (e.g. the learning needs of pupils, student teachers, the interests and views of colleagues, the availability of classes, the needs of the department/school).  It is therefore likely that compromises will need to be reached.

Paired Placements

Student teachers may be placed in schools in pairs within their main subject area which can be beneficial for both the student teachers and school.  For example:

· paired placements can provide a valuable and supportive learning experience for student teachers enabling them to observe each other, discuss or jointly plan and evaluate lessons, assist each other when pupils are working in groups or individually, and work together on set tasks.
· for schools, paired placements can be an efficient means of organising student teachers’ school experiences, making supervision and mentoring more manageable for departments.

During the first school placement, student teachers can work in pairs some, but this should not be all, of the time.  When assigned as a pair to a class, they can share the teaching and observe each other but when doing so, it is recommended that one student is responsible for leading the teaching in one lesson whilst the other observes and assists.  In this way, pupils are less confused about who is in charge in the lesson and each student teacher has equal experience in both the teaching and supporting role.
During the latter part of the first school placement and for the second placement, it is important that student teachers work sufficiently independently with classes to enable a judgement to be made as to each student teacher’s teaching competences.  During the second placement, each student teacher should have a separate teaching timetable for as many weeks as can be arranged.

Equally, student teachers should not worry if they are not in a subject pair on placement. Their training experience should not be adversely affected and conversely, being the only student teacher in a department may mean they receive more attention and become independent more quickly.  
First School Placement
This placement is designed to facilitate student teachers to progress through focused observation and assisting individuals and small groups, to collaborative teaching with experienced teachers, and finally to having responsibility for their own groups.  Throughout, the class teacher remains responsible for the classes, but they should allow for student teachers to appear (to pupils) to be in charge and have authority when teaching a lesson.  For example, by re-directing any questions from pupils to the teacher to the student teacher.

Each school should create its own programme within the parameters outlined below, but the suggested activities below follow a developmental and incremental pattern to permit student teachers to gradually increase their confidence, skills and expertise in a safe and secure environment.  
The programme planned should be structured enough to permit progression and development, but flexible enough to accommodate changes and shifts in activities and responsibilities based on the student teachers’ needs and progress.  
1) 
  Early activities in lessons
· Structured observation of expert teachers focusing on specific fundamental teaching skills (e.g. organising group work; introducing a topic; adapting content to pupils’ needs) and aspects of the ITE curriculum and Core Content Framework, followed by discussion to help student teachers deconstruct and understand the significance of what they have observed.

· Working with individual pupils to help understand pupil diversity and the ways in which different pupils respond to the same lesson, followed by discussion about how pupil differences need to be considered in planning and assessment.

· Tracking the progress of pupils with particular needs through several lessons in order to explore the nature of their needs and how these are addressed by different teachers.
· Working with small groups within a lesson to establish how to support pupil learning.

· Discussing the teacher’s initial plans prior to a lesson and evaluating these afterwards.

2) 
Collaborative teaching
· Team teaching with the Mentor or another expert teacher to permit student teachers to plan and teach agreed parts of lessons, deconstructing and discussing afterwards the effectiveness of the decisions made and actions taken in the lessons.
· Practising a variety of specific fundamental teaching skills (e.g. starting and finishing lessons; questioning; explaining and demonstrating) as part of a lesson that have been jointly planned with the Mentor or class teacher, and giving student teachers feedback on that practice.

For collaborative teaching to be effective, it is important that student teachers understand fully what is required and expected of them in the lesson.  The roles to be taken by the Mentor/other teacher and the student teacher in a lesson should be discussed and agreed beforehand and, over time, varied so they can practise and develop a range of skills.
3) 
Student teachers progressing to teaching whole lessons

· Student teachers teaching lessons that have been jointly planned with the Mentor, another expert teacher and/or fellow student teacher.

· Student teachers planning and teaching lessons supervised by the Mentor or another expert teacher who afterwards provides feedback to assist the further development of their teaching skills.

4) 
Student teachers teaching with reduced reliance on the Mentor or class teacher

· Student teachers planning and teaching lessons and evaluating them in such a way as to show their understanding of critical incidents and ways of developing their own performance.
· Student teachers reflecting on important educational issues and adapting their planning, teaching, and assessment accordingly.
· Student teachers exploring a range of different pedagogical approaches and strategies to broaden their skills and competencies.  
5) 
Student teachers preparing teaching materials

· Student teachers creating teaching resources which they can use as well as share with school colleagues to add to the department’s resources (see over).  
Second School Placement 

In planning the programme for the second placement, please refer to the School Report for the student teacher from their first placement.  This, alongside discussions with the student teacher, should be used to agree the specific kinds of experiences or skills which need to be included or developed as part of their second placement to support their on-going development.  

During the second placement, student teachers should become increasingly independent and be able to take the initiative when working with classes and can be permitted to teach classes throughout complete units of work.  Nevertheless, most student teachers will still need and remain keen to have a good deal of support and advice.  

Additional Considerations and Requirements

Consecutive School Years – The DfE stipulate that no teacher education training programme should cover fewer than four consecutive school years.  Thus, it is essential that student teachers have experience of working with as many year groups as possible to ensure that by the end of the Course they have gained this ‘four consecutive year’ experience.  It is desirable if this can be provided during the first, and ideally both placements.
Post-16 Vocational and Examination Experience - As a teacher education provider developing individuals across the 11-18 age-range, we are expected to provide student teachers with substantial and sustained experience of teaching and assessing 16-18 year olds.
Consequently, it is essential that student teachers have experience of some, if not all, of the following during the PGCE Course:

· Post-16 classes

· GCSE examination groups

· A Level examination groups

· Vocational courses

Some of this experience will need to be provided during the first placement as there is no guarantee that student teachers will be placed in a school with 14-18 pupils during the second placement.  For example, some Partnership schools cover the 11-14 or 11-16 age range only.  It is therefore very important that, where applicable, student teachers are given opportunities to observe and collaborate with teachers who have post-16, examination and vocational classes.  

In terms of the nature of the post-16 experience, student teachers should gain a proper working knowledge of examination and vocational syllabi by observing, collaborating with, and supporting teachers who have post-16 examination and vocational classes over a sustained period (i.e. a progressive series of lessons with the same classes which involves them in planning, teaching and formal assessment of learning).

Team teaching and other forms of collaborative working with experienced teachers are acceptable if the school feels it is too early for a student teacher to lead whole lessons during the first placement.  However, during the second school placement, it is desirable for student teachers to take on more of a lead role in planning, teaching, and assessing post-16, vocational and examination classes.
Student Teacher Support and Development
Mentor Meetings with Student Teachers

Mentor meetings are vital to building constructive and productive working relationships with student teachers, ensuring the coverage, coherence, and integration of key school-based aspects of the ITE curriculum and Core Content Framework, and to effectively monitoring, evaluating, and supporting student teachers’ progress.  For this reason, regular Mentor meetings should be timetabled with student teachers.

Whilst Mentors and other expert staff will no doubt frequently interact with student teachers throughout their placements and the value of these short interactions is recognised, a formal, focussed Mentor meeting should be arranged with student teachers once a week during the block placements.  
Best practice suggests the Mentor meeting should be afforded ONE CURRICULUM TIMETABLED PERIOD PER WEEK.  
The purpose of the weekly Mentor meeting is to:

· monitor the student teacher’s progress 
· discuss their training and teaching programme and wider involvement in whole school and subject-related activities/opportunities

· cover key school-based aspects of the ITE curriculum and Core Content Framework
· help them to recognise and evidence the impact of their teaching on pupil progress

· develop their teaching competences by reviewing and agreeing specific teaching targets

· suggest strategies and provide support to help meet the targets.

Mentor meetings should be business-like meetings with a clear agenda and for which all parties should prepare.  Examples of ways in which student teachers might do this include:

· reflecting on their own progress and experiences since the previous meeting

· considering whether they have met specific teaching targets and need to move on, or whether they need more time and support to achieve their targets
· researching or practising weaker areas of the ITE curriculum/Core Content Framework, subject knowledge, and/or pedagogy.

The Teaching Progress Record provides a suggested developmental ‘curriculum’ focus for each Mentor meeting linked to the ITE curriculum and Core Content Framework.  Student teachers should record Mentor meetings in their Teaching Progress Record which will be monitored by Visiting Tutors as well as any External Examiners and Ofsted Inspectors who might assess the Partnership.

Lesson Observations
Lesson observations and feedback are key to supporting student teachers’ progress and development.  Alongside giving on-going verbal feedback on lessons, please ensure that student teachers are provided with written feedback in the form of a formal completed Lesson Observation Form for each week of the school placement (i.e. one report per week, excluding the first ‘observation’ week).  These may be written by yourself as Mentor and/or other expert colleagues and should be on the standard University Lesson Observation Form.

Lesson observations should:

(2) help student teachers to identify strengths in their teaching and the areas in which they are developing well

(3) assist in identifying specific targets for improvements in areas which are less developed

(4) provide evidence to inform the assessment of their progress at the progress review point and end of the placement.

When arranging and/or undertaking a lesson observation, please:
SYMBOL 183 \f "Symbol" \s 10 \h
be sensitive to the fact that most of us are nervous when being watched

SYMBOL 183 \f "Symbol" \s 10 \h
ensure that the observation is focused and the student teacher knows how the observation will be conducted
SYMBOL 183 \f "Symbol" \s 10 \h
avoid taking a teaching role in the lesson if observing it, unless this has been previously agreed with the student teacher
SYMBOL 183 \f "Symbol" \s 10 \h
observe and report back on the whole as well as focusing on specific parts of the lesson
SYMBOL 183 \f "Symbol" \s 10 \h
give some immediate and encouraging feedback to the student teacher at the end of the lesson even if it is only a brief comment.  
Post-Lesson Observation Debriefs 

Having observed a student teacher teach, it is important to provide constructive feedback in a de-briefing session, either immediately following the lesson or in a weekly Mentor meeting.

In de-briefing sessions, it is important to:
· establish an open and trusting relationship
· encourage the student teacher to review their performance and the impact on pupil progress
· use open-ended questions to prompt analysis (e.g. How do you think the lesson went?; What do you think went well?; Is there anything that you would like to improve?), rather than presenting the student teacher with a verdict

· emphasise that this is a learning experience and that we all learn from making mistakes
· be constructive rather than over critical
· ensure that the student teacher knows what they did well
· be specific and focussed in the feedback, rather than vague and generalised
· provide help and support in the form of specific examples, ideas, and alternatives
· give examples and evidence to support your comments
· help the student teacher to identify a few (no more than 3) achievable targets which focus on particular competencies
· arrange for the student teacher to have time for further practise before agreeing to observe their teaching and focus on their targets again
· encourage initiative and develop confidence
· ensure that the student teacher knows how they are progressing generally (in terms of the phase of training and the particular context in which they are practising)
· end on a positive note.
School Placement Documentation

Student teachers should manage and maintain various documentation throughout their school placements which collectively serve as an important source of evidence of their progress and performance in planning, teaching and evaluation.  

Student teachers’ school documentation may be kept electronically and/or in hard copy in the form of a folder or file and should be accessible to the Mentor, ITE Co-ordinator and Visiting Tutor.  Please check and provide student teachers with feedback on this on a regular basis (at least twice during the block placement).  Visiting Tutors will also do likewise during their visits.  

Specific guidance concerning managing and maintaining the school documentation is provided to student teachers in advance of each placement by University staff.  In summary, student teachers should keep all documentation up to date and well organised and it should include the following:

· The Teaching Progress Record (including towards the end of placement 2, Teachers’ Standards Evidence)
· Relevant departmental schemes and units of work

· Lesson plans and reflections/evaluations*
· Formal Lesson Observation Forms 

* Please note – lesson plans should be shared with Mentors or relevant colleagues in advance of lessons.
Plus, if and where appropriate:  

· Examples or details of any teaching resources used in lessons*
· Any other written feedback on planning, teaching, and assessment
* Please note – After student teachers have some experience of teaching, they should be encouraged to create and/or source various teaching resources which they can use and share with department colleagues.  
Please review any resources produced by student teachers to ensure that the information (text and images) they contain is accurate, appropriate, and inclusive for the learners concerned.

School-Based GPS
Whilst it is the ITE Co-ordinator’s role to facilitate student teachers’ coverage of key elements of a teacher’s wider professional role and their exploration of common whole school issues, it is important that there is coherence, integration, and continuity between school-based GPS and subject-specific studies and student teachers understand the links between the two.  As Mentor, please therefore support the ITE Co-ordinator and student teacher in this respect. For example, via making the links and applying/discussing whole school policies and issues to/in the subject-specific context during Mentor meetings as well as involving the student teacher in wider activities beyond their classroom practice.  
Please note however, that the student teacher should take responsibility for engaging with, reflecting on, and evidencing their involvement and associated learning from the wider GPS-related opportunities and experiences available to them whilst on placement.  
Student teachers will also complete some reflective written assignments during the year linked to their school-based experiences, development, and whole school and subject-specific topics.  They will likely therefore ask some specific questions relating to these and relevant policies and practices within the school and department.  We would welcome your assistance, as far as possible, in developing their understanding of the topics and supporting them in completing their GPS and subject-related coursework.

Level of Supervision

Early on during both placements, student teachers will need direct supervision whilst teaching and should not be left in sole charge of a class.  In time, this may no longer be the case and ‘distance supervision’ (whereby the usual teacher is close by and can easily be called on if needed) may be appropriate.  
Specific supervisory arrangements will depend on the competence and confidence of the student teacher and the lesson and pupils being taught and may vary from lesson to lesson.  Decisions should be made based on an assessment of the risks and following discussion and agreement with the student teacher.  It should be noted that the regular class teacher maintains responsibility for the pupils, regardless of whether they are present within the student teacher’s lesson or not.  
Challenging Competent Student Teachers

Some student teachers enter the PGCE Course with a reasonable amount of prior school-based or other relevant experiences and skills.  As a result, they may already be confident in working with pupils/young people, organising, and managing a safe learning environment, and knowledgeable (certainly in some areas of the ITE curriculum).  It is important that these student teachers are also 'moved on' and appropriately challenged throughout both placements to ensure they reach their full potential as an early career teacher. 
Some examples of ways in which competent student teachers can be challenged include:

· moving them more quickly through the developmental phases and stages of learning to teach (in areas with which they are comfortable)
· encouraging them to work towards developing more advanced teaching competences (e.g. using a broad range of teaching styles, employing different pedagogical approaches/models, assessment methods and adaptive strategies)
· involving them in extra-curricular activities in which their subject knowledge and expertise is fully utilised (this may involve setting up a new extra-curricular activity)
· asking them to reflect earlier and more closely upon the impact of their teaching on pupils’ learning/progress.
· focusing attention on and planning for the specific needs of particular pupils within classes (e.g. pupils with SEND, EAL pupils; the most able).
Effective Mentoring and Mentor Support 

When supporting student teachers through and in all of the above (e.g. Mentor meetings, lesson observations and de-briefs, reviewing documentation), the following key points are worth noting: 
Student teachers consider that the best Mentors:

· encourage student teachers to evaluate their own performance and take an active part in feedback sessions
· concentrate initially on student teachers’ positive achievements, moving on to areas where improvements are needed only when their accomplishments have been recognised
· agree/set a small number of sharp, realistic targets for student teachers each week which gradually become more demanding over time to ensure their continued progress
· help student teachers to meet targets by suggesting a range of helpful strategies to address them
· encourage student teachers to be creative and develop teaching styles and experiment with ideas of their own, rather than attempting to simply mimic the styles and practices of others
· are understanding, approachable and have empathy with new recruits to the profession.

Experienced Mentors consider that most important to effective mentoring is:

· providing help and support while encouraging initiative and developing confidence

· encouraging reflection, deconstruction, and analysis of teaching episodes and performance

· establishing an open and trusting relationship and effective communication

· providing positive feedback, setting sharp targets and associated strategies to meet them, and reviewing progress.
Monitoring and Assessing Student Teachers’ Practical Teaching
As noted in section A (see ‘The Monitoring and Assessment of Student Teachers’), although school-based colleagues assume the major share of responsibility for monitoring and assessing student teachers’ progress and performance in school (as the ones working with student teachers on a daily basis), all progress and summative judgements of their practical teaching should be an agreed, moderated judgment based on the range of evidence available.  

The assessment of student teachers’ progress and achievements in practical teaching, the ITE Curriculum and, at the end of the Course, their attainment of the Teachers’ Standards should be informed by the following sources of evidence:  

· The Teaching Progress Record (TPR)

· Lesson Observation Forms (on lessons taught)
· Other School Documentation (e.g. lesson plans and evaluations/reflections, teaching resources)

· Progress Review Judgement 
· Enhanced Support Plan 

· The Teachers’ Standards Evidence Document (TSED) (located in the TPR for placement 2)
· School Reports 
The assessment should also be informed by weekly Menor meetings with the student teacher, informal and formal debriefing sessions, and from discussions and feedback on the student teacher’s progress from other colleagues, the ITE Co-ordinator, and the University Visiting Tutor.

The ITE Co-ordinator can offer support, advice, and moderate mentors’ assessments of student teachers throughout the placement. 
The University Visiting Tutor Support - will make one visit per block placement where they will meet with, and also provide guidance and support to the Mentor, student teacher and discuss the student teacher’s progress, performance, achievements, and the evidence for these.  At the visit the Progress Review Judgement for the student teacher will be discussed and agreed.  In addition, the Visiting Tutor will hold a ‘virtual’ meeting with each student teacher and Mentor during each placement.  Collectively, these visits and meetings represent an important means of agreeing and moderating judgments based on the range of evidence available.  

Please note - the Visiting Tutor can make additional visits on a Mentor or ITE Co-ordinator’s request (usually in the case of a student teacher who is causing concern and requires enhanced support).
Summative School Report
Please arrange a meeting during the last few weeks of the placement with each student teacher to discuss their School Report.  To ensure as accurate, fair, and balanced Report as possible, please draw on the above sources to inform the discussion and content.
At the meeting please then:

· discuss the content of the School Report and the student teacher's progress/achievements in the ITE Curriculum and their practical teaching to date (for the first placement) or continued progress in the ITE Curriculum and progress/attainment in relation to the Teachers’ Standards (second placement)
· highlight the student teacher’s strengths as well as areas for development 
· agree/propose specific targets for the student teacher to focus on in the second placement (first placement) or early career years (second placement). 
APPENDIX 1

	Teachers’ Standards 

(DfE, 2011)
	Meets Minimum Expectation
	Good
	Very Good

	Preamble: student teachers make the education of their pupils their first concern and are accountable for achieving the highest possible standards in work and conduct. 
Student teachers act with honesty and integrity; have strong subject knowledge, keep their knowledge and skills as student teachers up-to-date and are self-critical; forge positive professional relationships; and work with parents in the best interests of their pupils. 
	Preamble: These statements describe the minimum expectation of the student teacher at the point of recommendation for QTS. To be awarded QTS, the student teacher will have been assessed as having met all of the standards at least at this level and many will have exceeded minimum expectation in some of the standards.  They will have had the opportunity to demonstrate meeting all of the standards by the end of the training programme, in some cases with appropriate support from experienced practitioners.  It is expected that the beginner teacher will have personal and pedagogical aspirations that will be met as an ECT and through ongoing professional development.  Student teachers to be awarded QTS teach at least satisfactory lessons across a range of different contexts (e.g. different ages, backgrounds, group sizes, and abilities) by the end of their training. 
	Preamble: These statements describe how those student teachers graded as `good’ at the point of the award of QTS may have demonstrated additional achievement against the standards. In a best fit model, the statements describe indicative additional features of practice that are characteristic of a student teachers performing at a ‘good’ level. They also need to be interpreted within the setting and context in which the student has worked.  Student teachers graded as `good’ teach mostly good lessons across a range of different contexts (e.g. different ages, backgrounds, group sizes, and abilities) by the end of their training.
	Preamble: These statements describe how those students graded as ‘very good’ at the point of the award of QTS may have demonstrated additional achievement against the standards.  In a best fit model, the statements describe indicative additional features of practice that are characteristic of a student performing at a ‘very good’ level. They also need to be interpreted within the setting and context in which the student teacher has worked.  Student teachers graded as `very good’ teach consistently good lessons that often demonstrate very good features across a range of different contexts (e.g. different ages, backgrounds, group sizes, and abilities) by the end of their training.


	Part 1: Teaching. A student teacher must:



	1 Set high expectations which inspire, motivate and challenge pupils 


	Meets Minimum Expectation

The quality of student’s teaching requires improvement and is not yet good.  Students need targeted advice to be good.
	Good

Much of the quality of students’ teaching is good; some is very good.
	Very Good

Much of the quality of students’ teaching is very good and never less than consistently good.


	· establish a safe and stimulating environment for pupils, rooted in mutual respect
· set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions
· demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils. 

	They are able to encourage pupils to participate and contribute in a safe atmosphere which is conducive to learning.  In the course of differing school experiences they have shown that they have set appropriately high expectations, believing that all pupils have the potential to make progress.  As a consequence, most pupils are engaged in their learning.  They consistently demonstrate professional behaviour, respect for pupils, colleagues, parents and carers and support the ethos of the school. They demonstrate enthusiasm for working with children and young people and for teaching and learning.


	They are reliable in encouraging pupils to participate and contribute in a safe atmosphere which is conducive to learning. They consistently set high expectations of pupils in their different training contexts. They are well respected by learners and effectively promote pupils’ resilience, confidence and independence when tackling activities. As a result, most learners are enthused and motivated to participate. 


	They constantly encourage pupils to participate and contribute in a safe atmosphere which is highly conducive to learning.  They consistently set high expectations of pupils in different training contexts. There are high levels of mutual respect between the student and pupils.  They are very effective in promoting learners’ resilience, confidence and independence when tackling challenging activities. They generate high levels of enthusiasm, participation and commitment to learning. 



	2 Promote good progress and outcomes by pupils 


	Meets Minimum Expectation

The quality of student’s teaching requires improvement and is not yet good.  Students need targeted advice to be good.
	Good

Much of the quality of students’ teaching is good; some is very good.
	Very Good

Much of the quality of students’ teaching is very good and never less than consistently good.

	· be accountable for attainment, progress and outcomes of the pupils

· plan teaching to build on pupils’ capabilities and prior knowledge

· guide pupils to reflect on the progress they have made and their emerging needs

· demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching

· encourage pupils to take a responsible and conscientious attitude to their own work and study. 
	They understand how teachers are accountable for the attainment, progress and outcomes of pupils and have taken some responsibility for this with guidance from experienced practitioners.  Their short and medium term planning and teaching demonstrate some understanding of, and provision for, pupil progression taking into account prior achievement. They support pupils in reflecting on their learning and identifying their progress and emerging learning needs. When planning lessons, they devise suitable opportunities for learners to evaluate and improve their performance. They are able to explain how effective teaching strategies are informed by an understanding of how pupils learn and offer a rationale for choices made in the context of practice.  They plan teaching and learning activities which encourage pupils to engage well in their work. 


	They assume responsibility for the attainment, progress and outcomes of the pupils they teach.  They demonstrate a sound understanding of the need to develop pupil learning over time. Their short and medium term planning consistently takes into account the prior learning of the pupils. They regularly provide pupils with the opportunity to reflect on their own learning and use this, along with other forms of assessment, to inform their future planning and teaching. They use their knowledge of effective teaching strategies to encourage independent learning and they set appropriately challenging tasks which enable the learners to make progress. As a result, the majority of pupils make good progress. 


	They assume a high level of responsibility for the attainment, progress and outcomes of the pupils they teach. They demonstrate confident judgement in planning for pupil progression both within individual lessons and over time.  They are able to articulate a clear and well-justified rationale as to how they are building on prior achievement. They actively promote engaging and effective methods that support pupils in reflecting on their learning. They have a clear understanding of how their pupils learn and their lesson planning reflects this. They regularly create opportunities for independent and autonomous learning. As a result, the majority of pupils make very good progress. 




	3 Demonstrate good subject and curriculum knowledge 


	Meets Minimum Expectation

The quality of student’s teaching requires improvement and is not yet good.  Students need targeted advice to be good.
	Good

Much of the quality of students’ teaching is good; some is very good.
	Very Good

Much of the quality of students’ teaching is very good and never less than consistently good.

	· have a secure knowledge of the relevant subject(s) and curriculum  areas, foster and maintain pupils’ interest in the subject, and address misunderstandings 

· demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship

· demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the correct use of standard English.
	They have sufficiently secure knowledge and understanding of the relevant subject/ curriculum areas to teach effectively in the age phase for which they are training to teach. They know how learning progresses within and across the subject/curriculum age phases they are training to teach, in terms of the development of key concepts and of learners’ common misconceptions. They recognise the need to extend and update their subject and pedagogical knowledge as a key element of continuing professional development and have shown the ability and readiness to do so.  They demonstrate an understanding of the need to promote high standards of communication, reading and writing for all learners and are beginning to build this into lessons. 
	They have well developed knowledge and understanding of the relevant subject/curriculum areas they are training to teach and use this effectively to maintain and develop pupils’ interest.  They make good use of their secure curriculum and pedagogical subject knowledge to deepen learners’ knowledge and understanding, addressing common errors and misconceptions effectively in their teaching.  They are critically aware of the need to extend and update their subject, curriculum and pedagogical knowledge and know how to employ appropriate professional development strategies to further develop these in their early career. They model good standards of written and spoken communication in all professional activities and encourage and support learners to develop these skills in their lessons.  


	They draw on their in-depth subject and curriculum knowledge to plan confidently for progression and to stimulate and capture pupils’ interest.  They demonstrate very well-developed pedagogical subject knowledge, by anticipating common errors and misconceptions in their planning.  They are astutely aware of their own development needs in terms of extending and updating their subject, curriculum and pedagogical knowledge in their early career and have been proactive in developing these effectively during their training. They model very high standards of written and spoken communication in all professional activities. They successfully identify and exploit opportunities to develop learners’ skills, in communication, reading and writing.   




	4 Plan and teach well structured lessons 


	Meets Minimum Expectation

The quality of student’s teaching requires improvement and is not yet good.  Students need targeted advice to be good.
	Good

Much of the quality of students’ teaching is good; some is very good.
	Very Good

Much of the quality of students’ teaching is very good and never less than consistently good.

	· impart knowledge and develop understanding through effective use of lesson time 

· promote a love of learning and children’s intellectual curiosity 

· set homework and plan other out-of-class activities to consolidate and extend the knowledge and understanding pupils have acquired 

· reflect systematically on the effectiveness of lessons and approaches to teaching

· contribute to the design and provision of an engaging curriculum within the relevant subject area(s).


	They employ a range of teaching strategies and resources. They plan individual lessons that are appropriately structured to support pupils in developing their knowledge, skills, understanding, interest and positive attitudes.  They can create an environment in which the learners are usually engaged.  They understand how homework or other out of class work can sustain learners’ progress and consolidate learning. They review and reflect on their own planning and teaching to prepare future activities and tasks. They work collaboratively with more experienced colleagues to contribute to resources which enhance schemes of work.
	They show a willingness to try out a range of approaches to teaching and learning. They plan lessons that take account of the needs of groups of learners and individuals, through the setting of differentiated learning outcomes, carefully matching teaching and learning activities and resources to support learners in achieving these intended learning outcomes.  They know how to learn from both successful and less effective lessons through their systematic evaluation of the effectiveness of their practice, including its impact on learners. They make a positive contribution to the development of curriculum and resources in their placement settings.  


	They plan lessons that often use well chosen imaginative and creative strategies and that match individuals’ needs and interests. They are highly reflective in critically evaluating their practice. They can accurately judge the impact of their practice on individual and groups of learners and can use their evaluation to inform future planning, teaching and learning. They show initiative in contributing to curriculum planning and developing and producing effective learning resources in their placement settings.  



	5 Adapt teaching to respond to the strengths and needs of all pupils 
	Meets Minimum Expectation

The quality of student’s teaching requires improvement and is not yet good.  Students need targeted advice to be good.
	Good

Much of the quality of students’ teaching is good; some is very good.
	Very Good

Much of the quality of students’ teaching is very good and never less than consistently good.

	· know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively

· have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these

· demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt teaching to support pupils’ education at different stages of development

· have a clear understanding of the needs of all pupils, including those with SEN, EAL, disabilities and high ability; and be able to use and evaluate distinctive teaching approaches to engage and support them.


	They know the pupils well enough to recognise the different needs and strengths of individuals and groups and begin to adapt their teaching to address those needs and strengths so that learners are supported towards achieving their potential. They are aware of a range of factors that are potential barriers to achievement and understand how experienced teachers use a range of strategies to reduce these barriers.  They begin to deploy these strategies themselves, working alongside experienced teachers and support staff as appropriate. They show awareness of how children and young people develop and take account of this in their teaching. They have a developing understanding of the needs of all pupils and are able to articulate distinctive teaching approaches and strategies needed to engage and support pupils with particular needs, including EAL and SEND. When the opportunity has arisen, they have used these successfully and are able to evaluate the impact of the adaptations employed, on the progress of individual learners. 


	They consistently adapt their teaching to meet the needs of individuals and groups of learners to support progression in learning. They know how to secure progress for learners and how to identify when groups and individuals have made progress. They have a range of effective strategies that they can apply to reduce barriers and respond to the strengths and needs of their pupils. They apply well-targeted interventions and appropriately deploy available support staff. 


	They quickly and accurately discern their learners’ strengths and needs and are proactive in differentiating and employing a range of effective intervention strategies to secure progression for individuals and groups. They use effective ways to overcome pupil difficulties. 



	6 Make accurate and productive use of assessment 


	Meets Minimum Expectation

The quality of student’s teaching requires improvement and is not yet good.  Students need targeted advice to be good.
	Good

Much of the quality of students’ teaching is good; some is very good.
	Very Good

Much of the quality of students’ teaching is very good and never less than consistently good.

	· know and understand how to assess the relevant subject and curriculum areas, including statutory assessment requirements

· make use of formative and summative assessment to secure pupils’ progress 

· use relevant data to monitor progress, set targets, and plan subsequent lessons

· give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback.


	They have a secure understanding of the statutory assessment requirements for the subject/curriculum in the age phases they are preparing to teach and are able to make broadly accurate assessments against national benchmarks. Formative assessment is used to assess pupil progress and they adapt future lessons as a consequence. They use summative assessment to judge pupil progress. They understand how school and pupil level summative data is used to set targets for groups and individuals and they use that knowledge to monitor progress in the groups they teach. With guidance from experienced teachers, they monitor pupil progress and maintain accurate records   setting new targets for individuals and groups. They mark pupils’ work constructively and provide appropriate feedback to pupils to help them to make progress. 


	They are able to assess pupils’ attainment accurately against national benchmarks. They employ a range of appropriate formative assessment strategies effectively and can adapt their teaching within lessons in light of pupils’ responses.  They maintain accurate records of pupils’ progress and use these to set appropriately challenging targets.  They assess learners’ progress regularly and accurately and discuss assessments with them so that learners know how well they have done and what they need to do to improve.


	They can confidently and accurately assess pupils’ attainment against national benchmarks.  They use a range of assessment strategies very effectively in their day to day practice to monitor progress and to inform future planning.  

They systematically and effectively check learners’ understanding throughout lessons, anticipating where intervention may be needed and do so with notable impact on the quality of learning.  They assess learners’ progress regularly and work with them to accurately target further improvement and secure progress.




	7 Manage behaviour effectively to ensure a good and safe learning environment 
	Meets Minimum Expectation

The quality of student’s teaching requires improvement and is not yet good.  Students need targeted advice to be good.
	Good

Much of the quality of students’ teaching is good; some is very good.
	Very Good

Much of the quality of students’ teaching is very good and never less than consistently good.

	· have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good and courteous behaviour both in classrooms and around the school, in accordance with the school’s behaviour policy

· have high expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise, sanctions and rewards consistently and fairly 

· manage classes effectively, using approaches which are appropriate to pupils’ needs to involve and motivate them

· maintain good relationships with pupils, exercise appropriate authority, and act decisively when necessary.


	They work within the school’s framework for behaviour and can apply rules and routines consistently and fairly.  They have high expectations and are aware of the range of strategies that experienced teachers use to promote positive behaviour. They are able to apply these appropriately, in the context of the schools policy using sanctions and rewards, including praise, in order to create an environment supportive of learning.  They understand when to seek additional support in addressing the needs of pupils where significantly challenging behaviour is demonstrated. They recognise that planning appropriate lessons which challenge learners, teaching using a variety of strategies which address pupils’ needs and employing appropriate assessment strategies will all contribute to successful behaviour management.  They show understanding of how barriers to learning can impact on pupil behaviour and have begun to apply strategies to address these, working alongside experienced teachers and support staff as appropriate.  They understand that behaviour management is context-dependent and are aware of factors which may contribute to challenging behaviour.


	They work within the school’s framework for behaviour and apply rules and routines consistently and fairly.  They consistently have high expectations and apply a range of strategies to promote positive behaviour, including use of school sanctions, rewards and praise, in order to create an environment supportive of learning.  They manage behaviour effectively so that learners demonstrate positive attitudes towards the teacher, their learning and each other allowing lessons to flow smoothly so that disruption is unusual. They actively seek additional support in addressing the needs of pupils where significantly challenging behaviour is demonstrated.


	They rapidly adapt to the different circumstances in which they train, working confidently within the frameworks established in different settings and applying rules and routines consistently and fairly.  They consistently have high expectations and effectively use a range of strategies to promote positive behaviour, including use of school sanctions, rewards and praise, in order to create an environment highly supportive of learning. They manage pupil behaviour confidently so that learners display high levels of engagement, courtesy, collaboration and cooperation. They actively seek additional support in addressing the needs of pupils where significantly challenging behaviour is demonstrated.



	8 Fulfil wider professional responsibilities
	Meets Minimum Expectation

The quality of student’s teaching requires improvement and is not yet good.  Students need targeted advice to be good.
	Good

Much of the quality of students’ teaching is good; some is very good.
	Very Good

Much of the quality of students’ teaching is very good and never less than consistently good.


	· make a positive contribution to the wider life and ethos of the school 

· develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist support 

· deploy support staff effectively 

· take responsibility for improving teaching through appropriate professional development, responding to advice and feedback from colleagues 

· communicate effectively with parents with regard to pupils’ achievements and well-being. 
	They understand and support the ethos of the school and show an inclination to contribute to the wider life of the school.  They can build effective professional relationships with colleagues and can work collaboratively. They communicate with and direct any support staff deployed in their lessons, to assist in supporting the progress and achievement of pupils. They understand when to ask for information and advice from specialist staff about individual pupils with specific needs.  They are responsive to advice from more experienced colleagues. In evaluating their own practice, they are able to identify subsequent or ongoing personal professional development targets and identify opportunities to address/meet these targets.  They recognise the importance of communicating with parents and carers in supporting pupils’ achievement and monitoring pupils’ well-being. They communicate effectively at parents’ evenings and/or through written reports and understand the need to communicate in response to individual pupils’ emergent needs.


	They are pro-active in seeking out opportunities to contribute to the wider life and ethos of the school. They are effective in building good professional relationships with colleagues and demonstrate that they can work well collaboratively when required to do so. They take responsibility for deploying support staff in their lessons and for seeking advice from relevant professionals in relation to pupils with individual needs. They are pro-active in terms of their own professional learning and value the feedback they receive from more experienced colleagues, using it to develop their own teaching further. They communicate effectively with parents and carers in relation to pupils’ achievements and well-being. They assume some responsibility for doing so in response to individual pupils’ emergent needs.


	They are pro-active in seeking out opportunities to contribute in a significant way to the wider life and ethos of the school. They build strong professional relationships and demonstrate that they are able to work collaboratively with colleagues on a regular basis. They take responsibility for deploying support staff in their lessons and for seeking advice from relevant professionals in relation to pupils with individual needs. They deliberately seek out opportunities to develop their own professional learning and respond positively to all the feedback they receive. They communicate very effectively with parents and carers in relation to pupils’ achievements and well-being and are proactive in communicating in relation to individual pupils’ emergent needs.


	Part 2: Personal and Professional Conduct

	A teacher is expected to demonstrate consistently high standards of personal and professional conduct. The following statements define the behaviour and attitudes which set the required standard for conduct throughout a teacher’s career.
	Students embarking on a programme of ITE will have demonstrated that they possess the required attitudes and behaviours as an element of the selection process.  No matter which route to QTS they undertake, all students are expected to demonstrate high professional standards from the outset.  For that reason, the standards in Part Two are not graded. 

By the end of the programme of ITE, all those students recommended for the award of QTS will have demonstrated that:



	Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school, by:

· treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper boundaries appropriate to a teacher’s professional position

· having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions

· showing tolerance of and respect for the rights of others

· not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual respect, and tolerance of those with different faiths and beliefs

· ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break the law.
	They have a commitment to the teaching profession, and are able to develop appropriate professional relationships with colleagues and pupils. They have regard to the need to safeguard pupils’ well-being, in accordance with statutory provisions. They understand that, by law, schools are required to teach a broad and balanced curriculum and they are beginning to develop learners’ wider understanding of social and cultural diversity. 

	Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they teach, and maintain high standards of attendance and punctuality.
	They are willing to assume an appropriate degree of responsibility for the implementation of workplace policies in the different settings in which they have trained. They adhere to school policies and practices, including those for attendance and punctuality

	Teachers must have an understanding of, and always act within, the statutory frameworks which set out their professional duties and responsibilities.
	They have a broad understanding of their statutory professional responsibilities, including the requirement to promote equal opportunities and to provide reasonable adjustments for pupils with disabilities, as provided for in current Equalities Legislation. They are aware of the professional duties of teachers as set out in the statutory School Teachers’ Pay and Conditions document. 


Pen Portraits 

[image: image3.emf]
[image: image4.emf]
[image: image5.emf]
APPENDIX 2

Example School Trip Notification Wording
Dear Partnership Manager
Off-Site Experience

I am writing to inform you that we would like the following Loughborough PGCE student teacher(s):
…………………………………
to accompany our school/college residential or half-day/day(s) trip to: 
………………………………………………………………………………………………………

on the following dates: ……………………………………………………………………………
During this off-site experience, the Loughborough PGCE student teacher(s) will gain experience of the following:

………………………………………………………………………………………………………

I can confirm that:
· the student teachers(s) is/are making satisfactory/good progress on their placement to date.
· at no time during the experience, will the student teacher(s) have sole responsibility for groups of pupils or any individual pupil.

· the pupils will always be under the supervision of a qualified instructor (who is legally responsible for the health and safety of the children) or an experienced teacher.

If you have any questions or concerns regarding the above, please can you let me know as soon as possible.  Many thanks.
Yours sincerely
ITE Co-ordinator
APPENDIX 3
TEACHER EDUCATION at LOUGHBOROUGH

STUDENT TEACHER ENHANCED SUPPORT PLAN

This Enhanced Support plan should be initiated and used for any student teacher whose progress is judged to be below expectations, and/or if any situation is detrimentally affecting their progress and requires further attention, such that they may be at risk of failure. This plan should be shared with the student teacher. 

It is essential to have early indications of any student teacher whose progress and/or performance is below expectations such that they may be at risk of failing. In this way, appropriate and timely support, interventions and close monitoring can be agreed and put in place. 

There are several areas of a student teacher’s development that could be judged to be below expectations. Sometimes development can be limited in one broad area; at other times students’ developmental needs are more specific. For the purpose of the enhanced support form, students’ progress should be considered under 5 key areas, which are related to both the Loughborough ITE Curriculum and Core Content Framework, and which also align with the Teachers’ Standards. These are as follows:

	CCF Core Areas
	Behaviour Management 
	Pedagogy
	Curriculum 
	Assessment 
	Professional Behaviours

	Related Teachers’ Standards 
	1, 7 
	2,4,5
	3
	6
	8 


During the school placement – an enhanced support plan should be instigated by the University Visiting Tutor in full consultation with the Mentor and ITE Co-ordinator as soon as it is clear that a student teacher’s progress and/or performance (commensurate with their stage of training) is below expectations. Concerns should normally be raised by the end of week 6 at the latest (which falls before Christmas for the first placement and usually before Easter for the second) though of course should be raised as early as may be required. 
During the University-based element of the course – an enhanced support plan should be initiated by the Personal Academic Tutor as soon as they have or become aware of serious concerns. 

The plan should be completed by relevant school and/or University staff and regularly monitored by the Visiting Tutor (during placement) or Personal Academic Tutor (in university) in consultation with the Programme Leader, adhering to the procedures outlined for student teachers needing enhanced support in the Partnership Handbook. When a concern is raised during the school placement, the Programme Leader should inform the Partnership Manager as soon as the enhanced support plan is initiated.  

The table below should be used to identify the specific areas where the student teacher may require additional support. The table can also be used to identify the areas in which expectations are being met or exceeded. 
	Curriculum Area 
	Below

expectations

	Behaviour Management:

Including, though not limited to, setting high expectations, establishing a culture of mutual respect and trust, establishing routines, managing low-level disruption, making use of school rewards and sanctions. 
	

	Pedagogy:

Including, though not limited to, effective sequencing of learning material/tasks, planning clearly structured lessons, pacing, adapting teaching/setting suitable challenges. 
	

	Curriculum:

Including, though not limited to, secure subject knowledge to plan activities and promote learning, addressing common misconceptions, planning and sequencing of learning to support progress (medium term planning).
	

	Assessment:

Including, though not limited to, providing timely and specific feedback, using assessment to support pupils’ learning, encouraging student ownership of assessment. 
	

	Professional Behaviours:

Including, though not limited to, reflecting on own progress and that of pupils, contributing positively to the wider life of the school, upholding British values and working collaboratively with staff, upholding professional expectations of conduct and behaviour. 
	


Following the above assessment of the student’s support needs, please complete the relevant boxes below.

	Student Teacher
	
	Teaching Subject
	

	School
	
	ITE Co-ordinator
	

	
	
	Mentor
	

	Visiting Tutor
	
	Personal Academic Tutor
	

	Area(s) of Initial Concern 

(linked to the ITE curriculum and CCF)
	Concern raised by whom and when:

Please identify the specific area(s) in need of development against the relevant area of concern. 

	Behaviour Management:


	

	Pedagogy:


	

	Curriculum:


	

	Assessment:


	

	Professional Behaviours:


	


	Enhanced Support Plan Week 1 

	Date
	Area of concern and related specific need (taken from above)
	Agreed targets for student teacher (and related aspect of the ITE curriculum, CCF and/or if during the latter stages of placement 2, specific Teachers’ Standards, as appropriate)  
	Agreed strategies to achieve target and proposed time frame for achievement/review
	Date for Review 
	Summary of evidence* of target being addressed (to be completed by Mentor in conversation with Visting Tutor in School or by Personal Academic Tutor in University) *Evidence sources may include lesson observations, plans, resources, the teaching practice folder and/or TPR as relevant 
	Staff Initials 
	Student Initials 

	
	
	
	
	
	 
	
	

	
	
	
	
	
	
	
	


	Enhanced Support Plan Week 2

	Date
	Area of concern and related specific need (taken from above) 
	Agreed targets for student teacher (and related aspect of the ITE curriculum, CCF and/or if during the latter stages of placement 2, specific Teachers’ Standards, as appropriate)  
	Agreed strategies to achieve target and proposed time frame for achievement/review
	Date for Review 
	Summary of evidence* of target being addressed (To be completed by Mentor in conversation with Visting Tutor in School or by Personal Academic Tutor in University). *Evidence sources may include lesson observations, plans, resources, the teaching practice folder and/or TPR as relevant 
	Staff Initials 
	Student Initials 

	
	
	
	
	
	
	
	


Continue as required.

	Outcome of Enhanced Support Plan 

	In this section you are asked to identify the outcome of the enhanced support plan - please complete as appropriate
Student Teacher progress is now meeting expectations: ☐
Student Teacher is recommended to the board of examiners as:

1. Pass (placement 1 or 2) ☐


2. Pass with significant weaknesses (placement 1 only) ☐


3. Fail (placement 1 or 2) ☐
Signed .........................……      Mentor   

             Date: ..........……………………

Signed .........................……      Visiting Tutor                             Date: ..........……………………

Signed .........................……      Programme Leader                   Date: ..........……………………


NB: The Action Record should be passed onto the PGCE Programmes Team (PGCE@mailbox.ac.uk) once the outcome has been determined.




APPENDIX 4
STUDENT TEACHER ENHANCED SUPPORT PLAN - Exemplar
This Enhanced Support plan should be initiated and used for any student teacher whose progress is judged to be below expectations, and/or if any situation is detrimentally affecting their progress and requires further attention, such that they may be at risk of failure. This plan should be shared with the student teacher. 

It is essential to have early indications of any student teacher whose progress and/or performance is below expectations such that they may be at risk of failing. In this way, appropriate and timely support, interventions and close monitoring can be agreed and put in place. 

There are several areas of a student teacher’s development that could be judged to be below expectations. Sometimes development can be limited in one broad area; at other times students’ developmental needs are more specific. For the purpose of the enhanced support form, students’ progress should be considered under 5 key areas, which are related to both the Loughborough ITE Curriculum and Core Content Framework, and which also align with the Teachers’ Standards. These are as follows:

	CCF Core Areas
	Behaviour Management 
	Pedagogy
	Curriculum 
	Assessment 
	Professional Behaviours

	Related Teachers’ Standards 
	1, 7 
	2,4,5
	3
	6
	8 


During the school placement – an enhanced support plan should be instigated by the University Visiting Tutor in full consultation with the Mentor and ITE Co-ordinator as soon as it is clear that a student teacher’s progress and/or performance (commensurate with their stage of training) is below expectations. Concerns should normally be raised by the end of week 6 at the latest (which falls before Christmas for the first placement and usually before Easter for the second) though of course should be raised as early as may be required. 
During the University-based element of the course – an enhanced support plan should be initiated by the Personal Academic Tutor as soon as they have or become aware of serious concerns. 

The plan should be completed by relevant school and/or University staff and regularly monitored by the Visiting Tutor (during placement) or Personal Academic Tutor (in University) in consultation with the Programme Leader, adhering to the procedures outlined for student teachers needing enhanced support in the Partnership Handbook. When a concern is raised during the school placement, the Programme Leader should inform the Partnership Manager as soon as the enhanced support plan is initiated.  

The table below should be used to identify the specific areas where the student teacher may require additional support. The table can also be used to identify the areas in which expectations are being met or exceeded. 
	Curriculum Area 
	Below

expectations

	Behaviour Management:

Including, though not limited to, setting high expectations, establishing a culture of mutual respect and trust, establishing routines, managing low-level disruption, making use of school rewards and sanctions. 
	x

	Pedagogy:

Including, though not limited to, effective sequencing of learning material/tasks, planning clearly structured lessons, pacing, adapting teaching/setting suitable challenges. 
	

	Curriculum:

Including, though not limited to, secure subject knowledge to plan activities and promote learning, addressing common misconceptions, planning and sequencing of learning to support progress (medium term planning).
	

	Assessment:

Including, though not limited to, providing timely and specific feedback, using assessment to support pupils’ learning, encouraging student ownership of assessment. 
	

	Professional Behaviours:

Including, though not limited to, reflecting on own progress and that of pupils, contributing positively to the wider life of the school, upholding British values and working collaboratively with staff, upholding professional expectations of conduct and behaviour. 
	


Following the above assessment of the student’s support needs, please complete the relevant boxes below.

	Student Teacher
	
	Teaching Subject
	

	School
	
	ITE Co-ordinator
	

	
	
	Mentor
	

	Visiting Tutor
	
	Personal Academic Tutor
	

	Area(s) of Initial Concern 

(linked to the ITE curriculum and CCF)
	Concern raised by whom and when:

Please identify the specific area(s) in need of development against the relevant area of concern. 

	Behaviour Management:


	There has been progress below expectations in the area of behaviour management. Particular attention needs to be paid to setting high expectations to build a positive learning environment and maximise time for learning, to making use of school-based rewards/sanctions to help manage low-level disruption and to generating a culture of mutual respect.


	Pedagogy:


	

	Curriculum:


	

	Assessment:


	

	Professional Behaviours:


	


	Enhanced Support Plan Week 1 

	Date
	Area of concern and related specific need (taken from above)
	Agreed targets for student teacher (and related aspect of the ITE curriculum, CCF and/or if during the latter stages of placement 2, specific Teachers’ Standards, as appropriate)  
	Agreed strategies to achieve target and proposed time frame for achievement/review
	Date for Review 
	Summary of evidence* of target being addressed (to be completed by Mentor in conversation with Visting Tutor in School or by Personal Academic Tutor in University) *Evidence sources may include lesson observations, plans, resources, the teaching practice folder and/or TPR as relevant 
	Staff Initials 
	Student Initials 

	7/12/23
	Example: Behaviour Management

Setting high expectations, making use of school-based rewards/sanctions and generating a culture of mutual respect.
	Apply rules, sanctions, and rewards in line with school policy. Escalate behaviour incidents as appropriate (Behaviour Management, TS7). 

Acknowledge and praise pupil effort, model resilience, respect and set goals that are appropriately challenging for pupils (Behaviour Management, TS1).
	Observe experienced members of staff with a focus on strategies for building a climate of mutual respect and managing of low-level disruption. 

Make regular use of the school reward and sanction system as appropriate. 

Share plans with mentor and/or colleagues to discuss level of challenge in planning/activities. 


	7/12/23
	The student has observed a colleague and has noted how the use of praise and encouragement can serve as an effective means of managing behaviour. These have been put into practice with the students’ year 9 and 10 groups so far and has had a positive impact on pupil behaviour and on the classroom climate (as noted in the lesson observation report 5/12/23). 

The early sharing of planning has also had a positive impact on behaviour and classroom climate as this has allowed the student to set appropriate challenge for learners. This is no longer an area in need of enhanced support. 
	AC
	SK

	
	
	
	
	
	
	
	


	Enhanced Support Plan Week 2

	Date
	Area of concern and related specific need (taken from above) 
	Agreed targets for student teacher (and related aspect of the ITE curriculum, CCF and/or if during the latter stages of placement 2, specific Teachers’ Standards, as appropriate)  
	Agreed strategies to achieve target and proposed time frame for achievement/review
	Date for Review 
	Summary of evidence* of target being addressed (To be completed by Mentor in conversation with Visting Tutor in School or by Personal Academic Tutor in University). *Evidence sources may include lesson observations, plans, resources, the teaching practice folder and/or TPR as relevant 
	Staff Initials 
	Student Initials 

	14/12/23
	
	
	
	
	
	
	


Continue as required
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