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The Reflective Practitioner, Education and the Process of Supervision

Adapted from a University of Derby undergraduate module handbook prepared by Judie Taylor

Bolton’s model of Reflective Practice

In Bolton’s (2001 p32) model of Reflective Practice within education she emphasises three foundations:

•
Certain uncertainty

•
Serious playfulness

•
Unquestioning questioning

In acknowledging the first, in educating the practitioner there is a recognition that there may not be a clear road mapped out ahead:  

‘The confident, effective practitioner is the one who is able to respond flexibly and creatively to a range of influences, needs and wants of clients or colleagues, and unforeseen events and forces.  A practitioner who thinks they know the right answers all the time is bound to be wrong.  To people willing to ‘not know’ all the time, all sorts of things are possible.’  Bolton (2001 p 33)

Her notion of serious playfulness refers to a willingness to ‘try a range of things’ and accepting ‘reflective practice as a process of looking for something when you don’t know what it is’ and in the process discovering some pertinent questions.

Thirdly she refers to the process of education as one of questioning.  She likens education to a moorland rather than a hedged field.  ‘It is our questions which determine which way we will set out across the moorland and therefore what we are likely to find along the way’  (Bolton 2001 p 33)

Landmarks
While continuing with the moorland metaphor, Bolton states that ‘a country with no paths can seem to be a confusion of walls, sheep tracks and tors’.  However if the walker was ‘looking down from a helicopter, the small area would seem to make more sense’ and if ‘the walker took a trip in a light aircraft then clarity of the whole walk could be obtained’. (Bolton 2001 p39).  She cites Rowland’s model or triangle of ‘Resources for Learning’ (figure 1) as a means of facilitating this meta-understanding of the situation.  The triangle offers three viewpoints; 

•
the public context or area of knowledge such as professional and academic papers and books.  It is ‘vital that reflective practice be imbedded in this public arena, that it does not become a merely confessional personal journey’ (Bolton 2001 p 40)

•
the ‘personal area of knowledge which is private and known only to the individual’ and includes knowledge and feelings with the possibility of reflexive questioning of one’s ‘own attitudes, impulses and assumptions’ 

•
thirdly, the shared area of knowledge is the ‘process of the group’s work’ with potential shared assumptions, stories with knowledge and understanding which are available to group members and shared within the group. (Bolton 2001 p 40)

The focus on any of these areas may be different at any one time and within differing situations.  However I would like to use the above ideas to introduce the supervision process as I see it.

Supervision

The overall tasks of supervision are according to Tselikas-Portman (1999 p 25) the promotion of ‘reflection on professional practice, the building up of professional skills, developing  ... the ability to conceptualize the situation (case), reflecting on the professional role,  preserving emotional awareness and enabling self-evaluation’.  In this definition Tselikas – Portman incorporates the interplay between the professional and personal, the theoretical and emotional and the elements of self-evaluation and reflection.  

Some of these tasks may be achieved through the ‘helicopter ability’ as outlined above, but also referred to in Landy who states that during the supervision process ‘the helicopter ability is put into practice whereby the supervisee, the client and the umbrella organization shift between different levels’.  (Landy cited inTselikas-Portman 1999)   The ‘helicopter ability’ enables a switching of perspectives.  

Within supervision this shift in perspectives may be explored through dramatic structures and artistic processes as well as verbal discussion.  Sculpting, image making and spectograms offer a range of creative opportunities to explore a multiplicity of situations, roles and perspectives.  A mandala drawn by the supervisee ‘as if’ from the perspective of their client may offer new insights and direction.  These creative structures enable some Aesthetic Distancing, whereby the ‘in-between’ or ‘liminal’ state allows the individual to look at the ‘professional situation through identification and distancing at the same time’ (Tselikas-Portman 1999 p 9)

It should be noted that supervision is an ongoing reflective process to which each person in the group can contribute.  This is a far cry from the situation where a person may say something like ‘I had no problems with the group this week so I really do not need to talk about it!’

You may wish to use the ‘Five Bands of Supervision’ in order to prepare for supervision sessions.  However, there may also be some value in seeing what emerges in the actual supervision group.

Rowland’s triangle and the supervision process

The public context /area of knowledge

The many models and theories, professional requirements in relation to ethics, code of conduct, confidentiality, means of reflecting upon the clients’ needs and recording sessions and so on inform our development as a practitioner and give boundaries to our practice.   The reflective practitioner may challenge, build upon and develop these frameworks.

The personal context
Within this area personal assumptions, attitudes, feelings, knowledge and beliefs come to the fore.  If we always ‘think we know what we know’ then there remains little room for learning, the ‘aha moment’ or for development. (Bolton 2001 p 49)   Within this domain resides the student’s responsibility for their own learning, for questioning and reflecting upon their own process in the light of varying experiences, perspectives and theory.  This process aims in part to develop of the Internal Supervisor and the internalization of aspects of the supervisory process.  

Abbs (cited in Bolton 2001 p 37) states that ‘Education is not primarily concerned with the accumulation of facts and techniques but rather with the expression and clarification of individual experience’.  The role of personal feelings and process within the context of supervision is great. 

Shared assumptions

Many of the shared assumptions and language will develop though the continuity of meeting weekly within the supervision group.  Implicit within this is the value placed upon the experience of sharing ideas, the value of hearing differing viewpoints and the possibility of a creative and participatory process.  This may take the form of making theoretical contributions through to taking a role in the  re-enactment of a scene from the placement setting or participating in a group sculpt.  As Jennings (Tselikas-Portman 1999 p 51) states ‘Different perspectives and identifications expressed by supervision group members may be viewed as mirroring the perspectives of the different parts of the therapeutic system’.
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Aids to the reflective and supervision process: some of the following exercises are taken from the field of therapy but may give you some pointers in terms of being able to reflect on your practice.

	The helicopter ability: Try this:

Get a special perspective for reflecting on your practice – imagine you are in a helicopter.  From the air you can see the bigger picture.  You’re ideally placed to think about both the immediate situation from your own point of view but also in relation to the context and from others’ perspectives.  But you’re also perfectly positioned to zoom down and focus in on any aspect or ‘critical incident’ and reflect on this in relation to formal and personal theory.  Try thinking this way all the time.




Supervision - The Five Bands

You may find the following five bands useful as a way to focus your ideas and identify what is troubling you.  While some of the ideas really relate to working as a therapist this structure may help you prepare for supervision or reflect on something which is puzzling you.

	Diagnosis and treatment planning
	What is the presenting problem? Whose perspective? Client? Organisation? You?



	Strategic intervention
	Therapeutic response to immediate incident/s



	Transference and counter transference. Parallel process
	What feelings are present? Whose are they?



	Ethics and professional practice
	What should happen?



	Knowledge base
	What information is missing?



Fieldwork Supervision

Adapted from Ishiyama’s Framework (1988) 

Think about a client or group you have been working with this week

Step 1 Cognitive Case Processing

Ask yourself the following and complete the sentences

· What I see as the client’s/group’s main concern is…

· The way the client/group interacted with me is…

· What I was trying to do in the session is…

· What I felt or thought about myself as a facilitator during the session is…

· The way this session went is… 

· What I think the client/group gained from this session is…

Think about the following

· The way I perceive the client/group concern may be characterised by a metaphor or image like…

· The way the client/group responded to me or felt toward me during the session may be characterised by a metaphor or image like…

· The way I conducted myself during the session may be characterised by a metaphor or image like…

· The way this session went may be characterised by a metaphor or image like…

Step 2 Creating the Image
Take a large sheet of paper and some pens and draw the case.

Your image should include

· Yourself as a facilitator and a person

· The client/group and their concerns

· Your relationship with the client/group (how you and the client/group related to each other.)

· How the sessions went

· Where the case/group is going.(the process for the future)

Step 3 Sharing

Reflect on your image with the group with the aim of gaining a deeper understanding of the scenario.

Ishiyama F.I (1988)  A model of visual case processing using metaphors and drawings Counsellor Education and Supervision, 28,153-161

SUPERVISION PERSONAL REVIEW 

	Progress so far – write down how you think you have been doing so far in terms of the quality of your work and what you have learnt



	Hindrance to progress – write down anything you feel may be hindering your progress.  You may feel that  there is something you would like explained further or need extra help with.  If you are happy with the way it is all going then leave this section blank



	Action plans – write down what you think you can do to improve your learning and practice



	Support – do I need any support and if so where I can get it? 




Useful references for supervision in particular

Becoming a Reflective Practitioner, Chapter 15 in Alsop, A and S. Ryan, (1996) Making the Most of Fieldwork Education, Nelson Thornes, Cheltenham

Bolton, G., (2001) Reflective Practice, Paul Chapman Publishing, London

Fineman, S., (2003) Understanding Emotions at Work, London, Sage

Hawkins, P and R. Shohet, (1996)  Supervision in the Helping Professions, Buckingham and Philadelphia, OUP

Johns, C and D. Freshwater, (1998) Transforming Nursing Through Reflective Practice, Blackwell Science, Oxford 

Lahad, M., (1996) Creative Supervision, JKP, London

Malchiodi, C.A., and S. Riley, (1996) Supervision and Related Issues, Magnolia Sreet Publishers, Chicago

Obholzer, A., and V.Z. Roberts, (1994) Individual and Organisational Stress in the Human Services, London, Routledge

Scaife, J (2001) Supervision in the Mental Health Professions, Brunner-Routledge, Hove

Tselikas-Portman, E., (1999) Supervision and Dramatherapy, JKP, London

Glossary of Terms 

Therapeutic



While it is recognised that the programme does not lead to registration as an


arts therapist upon graduation, the term therapeutic has been retained in many 


of the modules.  In this context ‘therapeutic’ is used to infer the wider 


application of and reflection upon theories which underpin therapeutic 


practice.  Yalom (1995) acknowledges this difference when he refers to 


training groups in  education which may indeed be 'therapeutic' but are not 


Therapy groups. Cheston (2000) also makes this distinction when he states, 


‘the aim of good dementia care lies not so much in doing psychotherapy as in 


providing care that is psychotherapeutic’.  

Reflective Practice

Throughout the document there is use of Schon’s notion of the Reflective Practitioner whereby, the practitioner learns to ‘reflect – in-action’.  Here there is still a recognition of the interplay between theory and practice and also a reversal of the presumed dependence of the latter on the former.  However, the ideas of Usher et al (1997) have been incorporated in that there is recognition of the importance of contextualizing reflective practice.  In so doing there are possibilities of using formal theory and recognising where this may be used but also adapted to meet the needs of other settings and contexts.     

Professional Reasoning

The term ‘professional’ is used in the broadest sense of the word in that there is emphasis on ‘competence’ and ‘skilful practice’ which is informed by relevant theory and reflection upon experience rather than being allied to one specific profession.

Professional Artistry

As above but with an added emphasis on knowledge inherent within practice being seen as ‘artful doing’ (Usher et al 1997).  Robbins also discusses this notion of artistry in terms of the Therapeutic alliance (Robbins 1998).

Creative Expressive Arts 

Levine (1997) discusses the potential role of the arts within the finding  of ‘meaning and value for our lives’ and ‘to find the possibility of creative living’.  This emphasis is important in that the arts are seen as having an empowering role to play for all within many contexts including the Community, Education and not only within the domains of pathology and therapy.

Cheston, R., (2000), ‘Dementia Need Not Be Demeaning’ in The New Therapist, Vol 7, No 1, Winter 2000

Levine, S., (1997) Poesis, Jessica Kingsley, London

Robbins, A., (1997) Therapeutic Presence, Jessica Kingsley, London

Usher, Bryant and Johnstone, (1997) Adult Education and the Post Modern Challenge: Learning from the limits, London, Routledge

Yalom, I.D., (1995) Introduction to Group Psychotherapy, Basic Books, New York









The shared context: knowledge of the present process





The


public context:


knowledge from different disciplines





The personal context: knowledge from different professional experiences
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