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5. Objectives of review

All departments undertake a ‘periodic programme review’ of this kind once every five years.  The review is conducted by an independent review panel and covers a department’s complete portfolio of undergraduate and postgraduate programmes.  A self-evaluative commentary forms the focus of discussion between the department and the review panel, whose report and recommendations are intended to assure the University of the quality of the department’s programmes and the standards being achieved by its students.  The review panel will also report on the effectiveness of the department’s arrangements for managing quality and standards in relation to learning and teaching.

6.
Conduct of review


The Panel comprised an External Assessor holding a senior position at another University, the Dean of the Faculty of Social Sciences and Humanities (Chair), the Faculty’s Associate Dean (Teaching), two senior academic staff from other departments in the Faculty, the Head of Academic Practice and Enhancement in Professional Development, the Vice-President (Education and Welfare) of Loughborough Students’ Union, with the Programme Development & Quality Team Manager as Secretary.  

The Panel met the Director of the Business School, the Chair of the BS Learning and Teaching Committee/UG Programmes Director, the Learning and Teaching Registry Co-ordinator, the Academic Director of MSc programmes, the Administrative Director of MSc programmes, the Director of the MRes programme, the Director of the Professional and Management Development Centre (PMDC), the Deputy Director of PMDC, the Senior Administrator of PMDC, and academic staff members of the BS Learning and Teaching Committee.  It also met with representatives of current undergraduate and postgraduate taught students, the latter including students from the different areas of the PMDC.

A draft report was circulated to all Panel members and their comments incorporated into the final version.

7.
Evidence base


Documentation was provided to the Panel in advance of the review.  It included 

· An overview of the main characteristics of the programmes

· A self critical and analytical commentary
· A brief review of the statistical data from the last six years for the campus-based UG programmes and the full-time MSc programmes
· Programme specifications
· Annual programme review forms relating to sessions 2003/04 to 2005/06 (including data on recruitment, progression, degree results, first destinations, summary of actions taken in response to feedback)

· External Examiners’ reports 2003/04 to 2005/06 and Departmental responses
· Staff/Student Committee Minutes 2003/04 – to date

· Reports of the BS Undergraduate and Postgraduate Programme Review Boards for 2003/04 to 2005/06

· PMDC Programme Directors’ reports 2005/06
· ‘Assessment matrices’ showing the modes of assessment for modules on a programme by programme basis

· ‘Curriculum maps’ listing modules against programme intended learning outcomes
· Programme Board decision statistics (UG)
· Report of an accreditation visit from the Association of MBAs in 2003 and follow-up
· An outline of future plans.
8.
External peer contribution to the process

The University’s academic quality procedures require that the review panel includes an External Assessor who is not a serving External Examiner for the department.  The External Assessor was an experienced academic in the same discipline area from another university, who had not been an External Examiner for the department.  The External Assessor reviewed the documentation provided, took a leading part in discussions between the review panel and the department and contributed to the report.

9.
Overview of the main characteristics of the programmes covered by the review 
The review covered the following undergraduate programmes:

· BSc Accounting and Financial Management [AFM]

· BSc Banking, Finance and Management [BFM]

· BSc International Business [IB]

· BSc Management Sciences [MS]

· BSc Retail Management [RET]

· BSc Business Studies (Singapore)

· BSc Business Studies with Human Resource Management (Singapore)

the following full-time postgraduate programmes:

· MSc Management

· MSc International Management

· MSc Financial Management

· MSc Marketing and Management

· MRes Business and Management

and the following part-time programmes in the Professional and Management Development Centre, all, with one exception, postgraduate:

Centre for Automotive Management (CAM)
· BSc Automotive Dealership Management

· MSc Strategic Automotive Dealership Management

· MSc Automotive Retail Management

Centre for Hazard and Risk Management (CHaRM)

· MSc Back Care Management

· MA Health and Risk Management

· MSc Occupational Health and Safety Management

· MSc Security Management

Management Development Centre (MDC)

· MBA

· MSc Industrial Sales and Strategic Marketing

· MSc Management (which has tailored industry specific variants, some only to PGDiploma level, for Thomas Cook, Federation of Sports and Play Associations, British Printing Industries Federation, FKI plc, NG Bailey Ltd, Higher Education Administration)
Joint honours programmes offered in partnership with other departments but led by the partner departments were not included in the review.

The five campus-based undergraduate programmes have a strong vocational focus and aim to produce highly qualified graduates who can meet the needs of organisations facing the challenges of the future.  A distinctive feature of all five programmes is that they are four years in length with the third year spent on placement in an approved position.  The AFM programme provides students with the knowledge, skills and understanding needed for an effective and valued career in the accounting and financial management professions, as well as other management situations, including consultancy.  The BFM programme is distinctive in combining the three elements of economics and banking theory, finance theory and management education.  The multidisciplinary nature of the programme means that it also provides a good base for careers in accounting and more general management.  The IB programme prepares students for a career in management with an international emphasis.  It develops a broad understanding of the main management functions and the context of business decisions, including international comparisons.  The MS programme provides students with a broad-based preparation for a wide range of management careers in industry, commerce or the public services, with emphasis on quantitative skills and applied numeracy.  The programme focuses particularly on the increasingly important role that information handling and information technology have in management careers.  The RET programme prepares students for a career in retailing as a manager in one of the specialist retailing areas such as buying, marketing, merchandising, personnel, logistics or in-store management.  The multidisciplinary nature of the programme will also equip them for a variety of career opportunities in general management.  
There are also two UG programmes taught in Singapore, in collaboration with PSB.  Both are part-time programmes taught in evenings and weekends and aimed at those currently in employment who have already undertaken some part-time study at sub-degree level.  Business Studies is a general programme that aims to enhance the knowledge, skills and abilities of those already in lower levels of management functions in Singaporean organisations; while Business Studies with HRM is a more specialised version which specifically aims to enhance the knowledge, skills and abilities of those already in HR management functions.  

The four full-time MSc programmes are of the conversion type and larger than other types of MSc programme.  They are aimed at graduates whose first degree is not in business studies but wish to study business and management in order to create a career path, or change from a proposed path, and make themselves more marketable for the longer term.  The MSc in Management provides a general programme in a wide range of aspects of management covering the major analytic, functional and strategic dimensions of business activity.  The MSc in International Management offers the opportunity to study a number of aspects of management with concentration later in the programme on international business and management.  The MSc in Financial Management provides a general introduction to core aspects of management in the first part of the programme with concentration in the second part on financial aspects of management including management of risk, control, performance and technical issues.  The MSc in Marketing and Management similarly provides a general introduction with concentration in the second part of the programme on marketing, including strategy, planning, internationalisation and analysis.  

The MRes is provided to ensure ESRC recognition of the School’s doctoral programme.  It provides an introduction to the core methodologies, skills and ideas for future work as research assistant or PhD student in any of the typical business-related research areas.  
The PMDC programmes are all part-time, post experience programmes for working managers.  There is an emphasis on combining academic rigour and skill development: the programmes are highly practical, grounded by strong theoretical underpinning.  They are delivered by academics who work regularly with commerce and industry.  They are assessed by work-based projects thereby meeting employer needs for practical outcomes.  They are aimed at different management levels, meeting career development needs and facilitating progression in academic learning.  The programmes are designed to reflect the management and leadership occupational standards approved by employers, sector skills councils and the appropriate professional institutes. 
The 2006/07 intake to the campus-based undergraduate programmes was 290 (246 home/EU, 44 international), and to the MSc programmes 306 (57 home/EU, 249 international).  

10.
Conclusions on innovation and good practice

.1
The third year spent on professional placement is an integral element of all the campus-based UG programmes and a distinctive feature of the UG student experience in LUBS.  The Business School’s placement organisation is an excellent feature, including not only the work of the dedicated placement office in providing appropriate support for students in finding a placement, but also the way in which students are prepared for their placements, through seminars at the end of first year and beginning of second year, sometimes involving visiting employers, and the way in which the placement experience is subsequently integrated into the academic programme.  

.2
The Part A Personal effectiveness module is clearly appreciated by the students: it covers a range of transferable skills and prepares students for other modules and the placement search.  The panel also noted other modules in the first year intended to encourage a work ethic from an early stage.

.3
Attention was drawn to a highly innovative module that had been introduced to the MBA, on Technology Evaluation and Commercialisation, based on a successful framework developed in the US.  Groups of students work closely on ‘live’ projects to maximise the commercial potential of new technologies.

.4
LUBS has a policy of making hard copy lecture notes available at lectures for all students as a matter of routine.  Some staff also make these available on Learn.  Staff are encouraged to put other types of support material on to Learn, but students were critical of the inconsistency of use of Learn amongst the staff.  

.5
LUBS is sensitive to the need to support the international student experience.  Staff encourage international students to speak English outside classes and integrate with UK students.  Care is taken over their allocation to groups.  Integration nevertheless remains problematic.  Disappointingly, LU graduates on the MSc programmes tend to form a separate group.  

.6
Post experience students in the PMDC feel their time here has been a rewarding and enriching experience and that it has improved their self-confidence.  The PMDC staff are to be commended on this outcome.
.7
In terms of strategies for staff development, the panel was informed that LUBS is responding to the challenges of integrating a relatively large number of new staff from a variety of different cultures and backgrounds into its established teaching approaches, philosophy and processes.  It has an induction programme and development activities are identified through a review process via team leaders/subject area co-ordinators.  Observations of good practice are encouraged within the School.  A team teaching approach has been used to overcome some problems of language understanding.

.8
A support staff training budget has been established and a voluntary and informal professional development scheme has been introduced for support staff.

.9
LUBS has good IT facilities, including a dedicated MSc IT lab, and makes effective use of them in support of its programmes.  There is however scope for some improvement in the provision of blended learning which utilises contemporary ICT facilities.
11.
Conclusions on quality and standards

.1
The panel found the intended learning outcomes for the programmes to be well developed.  Documentation was provided mapping core modules against the programme ILOs and indicating how these reflected relevant subject benchmark statements. The ILOs for PMDC programmes were also aligned with various industry standards in the relevant sub-areas.  External examiners’ reports confirm that the ILOs are being consistently met at both UG and PG levels and that the level and standards of the programmes are appropriately matched to the Framework for Higher Education Qualifications.

.2
High entry standards are being achieved for all the campus-based UG programmes, with a standard offer of ABB.  There had been a decline in numbers in Retail Management, which led the panel to query whether the programme was overfocussed, or perceived to be so by potential students; however, LUBS considers the programme to be no more focussed than AFM or BFM and it enjoyed strong support from the retail industry.

.3
The results of the NSS 2006 had Loughborough in second place nationally in both the Management and the Finance and Accounting subject areas, which was highly commendable.

.4
Completion rates at UG and PG level, including the PMDC programmes, are high.  73% of undergraduates achieved 1sts or 2.1s in 2006.  The proportion of distinctions achieved in the MSc programmes was rather less than might have been hoped, perhaps as a result of the number of students working in English as a second language.  Frustratingly, there were relatively large numbers of first attempt failures amongst first year UGs (around 15%), which seemed to indicate an initial lack of application on students’ part, since almost all passed at reassessment.  There was also a recent concern that a small number of international students who had been excused from the professional placement had failed the final year at their first attempt; this had strengthened the School’s resolve to treat the placement as a compulsory element of the UG programmes.
.5
Employment statistics are very healthy.  Over one-third of UGs receive an offer of a permanent post from their placement employer.

.6
The panel felt the Annual Programme Review Boards, conducted by each programme area, were an excellent feature.  Each PRB brings together information and reports from a wide range of sources (eg assessment outcomes, external examiners’ reports, SSLC minutes, NSS data), with all key players present, and carefully considers the state of each part of each programme within its remit.  Where necessary, actions are set whose progress is monitored by the programme area committee in the subsequent year.  The documentation presented to the panel showed the PRBs to be playing an effective quality assurance role within the School.  The School also has an active Learning and Teaching Committee (LTC), which takes care to ensure that LUBS quality systems and approaches match or exceed University requirements. 

.7
External examiners regularly comment favourably on the School’s administration of the assessment process.

.8
Some external examiners have been critical of the limited time available to them for marking and review; the issue has been a recurrent one, which essentially results from the date of graduation relative to the completion of the examinations.  LUBS has attempted to alleviate the problem through representations to the Academic Registry but there has been no major change in examination schedules.  Some minor changes have taken place which are helping: departments are now allowed to publish provisional marks for semester one before external examiner approval has been obtained, thus extending the period for S.1 marking; and other departments have been asked to move their programme boards to the last date possible in order that that they will not have to ask LUBS for module marks in advance of LUBS’ own deadlines.  LUBS has also offered to support a return to Saturday examinations in June for some LUBS modules in order that LUBS examinations can be compressed into a shorter period and extend the time for marking.
.9
Students have been unhappy with their individual examination timetables, particularly when they have had a run of examinations on successive days.  
.10
Responses to external examiners generally are very thorough.  A copy of the LUBS’ second marking policy was sent to a number of EEs in 2006 and comments were invited on a proposed policy for handling modules assessed entirely by coursework.  It was noted that assessments on the Singapore-based programmes were marked and externally examined in a similar way to the on-campus UG programmes.

.11
The students reported that they found staff approachable and accessible.  The part-time PGs commented on the helpful support available to them between study blocks, and on the encouragement they were given to keep in touch with the teaching staff and with each other, through the preferred VLE (which in some cases, where it was supported by the students’ companies, was the proprietary product, Blackboard), or by telephone or email.  

.12
The Business School collects feedback from students on all modules every year and low scores are followed up by the Chair of the LTC.  End-of-year surveys are also carried out.  This enabled LUBS to explore issues raised by the NSS results in greater depth (for example, to ascertain that students’ main concern under the NSS heading of assessment and feedback was feedback on examinations).  

.13
Students at UG and PG level are well-represented on Staff/Student Liaison Committees.  Examples were given of the School responding to issues raised by the students, including problems of coursework being set too late in the teaching term, the amount of work expected and the amount of group work.  It was noted that LUBS had a rule there should be one month between the setting of assignments and the deadline for handing in.  The School’s protocol for handling group work assignments made a significant contribution to the University level guidelines recently introduced.  

.14
Students suggested that the School had been slow to respond to negative student feedback on individual lecturers in one or two cases.  The panel was assured that appropriate measures were in hand and recognised that some difficult cases took time to resolve.  

.15
The panel heard that staff were taking steps to provide students with generic feedback on their examination performance, and that students were appreciative.  Staff are still experimenting to see what approaches, formats and timing work best.  

.16
LUBS has space and timetabling problems, primarily with the UG programmes, resulting from the lack of rooms that can accommodate groups of 100+.  The most serious problem is the failure to be allocated rooms at suitable times for the finalists.  This is interfering with the School’s ability to deliver and support its ILOs and is leading to student dissatisfaction.  The Stewart Mason Building has provided much needed benefit to LUBS in relation to its MSc teaching.  The social/group work space for PG students will further improve with the new building extension.  

12. Conclusions on whether the programmes remain current and valid in the light of developing knowledge in the discipline, practice in its application, and developments in teaching and learning

.1
LUBS is continually making efforts to refresh and invigorate its programmes and its portfolio of programmes.  At present, its primary objective is to enhance the quality of its offerings rather than growth in student numbers.  Undergraduate recruitment is strong in both numbers and quality.  Pedagogically and logistically the Masters programmes have expanded to the limit that the infrastructure can support, and a major issue is that of managing the risk inherent in a volatile international market.  The PMDC has most need to be flexible and responsive.

.2
The School is building up its research capability ahead of the next RAE and is committed to research-led teaching to ensure the currency of it programmes.  UG students are exposed to almost all the School’s professors and a large proportion of the staff contribute to the MScs.  This is commendable.
.3
There is a wide range of module choice (40 final year modules across the five campus-based UG programmes).  This is appreciated by students as is the guidance given to help them in their module selection.  External examiners praise the balance between theory and practice and the application of theory to practice, as well as the currency of module content.  

.4
The variety in modes of assessment is also a good feature.

.5
LUBS has recently brought in-house some teaching previously offered by other departments.  There has been an increase in Finance staff within LUBS, which has reduced reliance on the Department of Economics with respect to the BFM programme.  There is also less emphasis on developing the language skills of IB students, thus reducing dependency on PIRES; this is counterbalanced by an increase in specific IB teaching and other modules highlighting international aspects of core areas.  LUBS believes this approach helps them to ensure high quality delivery and care for their own students, and that it does not detract from excellent relations with other departments.  The panel was concerned, however, at the School’s observation that joint degree students from other departments were underperforming on BS modules by comparison with LUBS own students.  
.6
The personal tutoring system in the School appears to be working well, although, to members of the panel, the allocation of 40 UG tutees per staff member sounded high.  (10 of the 40 would at any one time be first year students and 10 would be out on placement.)  Staff also emphasised to the panel the interactive nature of some of the larger group sessions, especially in the final year when students’ confidence in participating had been bolstered by their placement experience.

.7
LUBS is aiming to review the variety and freedom of choice within examination structures.  Issues have arisen of how many questions it is appropriate to ask students to answer in a set time, while ensuring that module ILOs are being supported.

.8
LUBS is strongly supportive of modularity and the semester system, and the panel queried whether the programme structures might lead the School to over-assess.  The panel was informed that LUBS is looking at reducing the number of coursework assignments where they do not make an essential contribution to the programme ILOs.  This move is also a response to concerns over the integrity of some forms of coursework assessment.

.9
LUBS is keen to preserve the mix of MSc programmes.  It has a new MSc in Business Analysis and Management coming on stream shortly, which shows the portfolio can be adjusted quite quickly.  It is meeting its overall PG targets although the balance is changing, and there are some concerns about the decline in home applications and intakes.  The international mix is becoming more diverse, which is to be welcomed.  The University’s league table position and promotional effort, including the support of the International Office, are clearly significant factors.

.10
The panel was informed that LUBS had considered offering a specialist Masters (aimed at students with first degrees in Business/Management), which might attract LUBS own graduates to stay on, but was not convinced about its viability.  The UG programmes are marketed strongly as preparing graduates for employment.
.11
LUBS has explored the feasibility of offering a full-time MBA but has taken a conscious decision instead to increase the size and significance of the current programme.  Core modules are offered in both block release mode and on an evening/weekend basis, which has increased its attractiveness.  LUBS wishes to secure long-term AMBA accreditation and a sustainable presence in the MBA market.
13.
Forward-looking recommendations for actions to remedy any identified shortcomings and further enhancement of quality and standards

With the recent rapid and significant increase in academic staff, and a number of retirements imminent amongst staff in senior positions within the Business School, the panel would support a period of consolidation until after the RAE.

The panel recommends, however, that the Business School take action on the following:

.1
To address the inconsistencies in feedback to students on their work; it should introduce a standard feedback cover sheet for coursework assignments which should be developmental and referenced to clear marking criteria.  

.2
The panel welcomes the efforts being made to provide students with generic feedback on their examination performance; therefore to encourage staff throughout the School to adopt the practice.  There is interest at the University level in the outcomes of this work, and the panel would also encourage the transfer of effective practice to other departments in due course.  

.3
To keep a close eye on Bologna developments and possible implications for the one-year Masters programmes which might not meet the requirements of the second cycle in terms of volume or level of credits.
.4
To give consideration to seeking EQUIS, as well as AMBA, accreditation for the MBA.  (This is a European system of accreditation introduced by the European Foundation for Management Development.)
.5
To pursue issues of branding, particularly in relation to the MBA, where appropriate with the Marketing Office.

.6
To continue to keep under review its student mix, particularly on the MSc programmes, and take advantage where possible of any measures introduced under the University’s internationalisation agenda to support the integration of international and UK students.
.7
To consider whether more could be done by the School to help students in relation to the examination timetable.  
.8
To consider introducing a minimum expectation in relation to staff use of Learn and to address its use of ICT in support of learning and teaching more generally, since, in the view of the panel, LUBS is in danger of falling behind its competitors and failing the expectations of its students especially at the post experience level.

For University attention

.9
The panel recommends that LUBS be permitted to exploit the facilities at Holywell Park which, on the face of it, provide good opportunities and are of the standard required for accommodating some of the PMDC programmes.  

.10
It recommends that the time pressures experienced by LUBS external examiners be brought to the attention of Learning and Teaching Committee as a matter of ongoing concern which requires further consideration.

.11
The undoubted success of the placement year has produced a large number of companies and organisations in the UK and abroad who on a regular basis appreciate the quality of LUBS students.  This significant list of contacts could be further cultivated as part of the current expectation that universities will increase their ‘employer engagement’.
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Business School  Response to Report

The Business School is pleased to note the many positive points mentioned in the Conclusions sections of the report numbered 10, 11 and 12.  Indeed, there are too many positive points listed to comment on each of them and the relatively few negative points are mentioned again in section 13 as recommendations for action, so this response will concentrate on those points for Business School action.  Each point for Business School action is reproduced below in bold and italic and the School’s response follows in normal typeface.
13.1
To address the inconsistencies in feedback to students on their work; it should introduce a standard feedback cover sheet for coursework assignments which should be developmental and referenced to clear marking criteria.  


The School appreciates the importance of giving good feedback to students and is concerned at the points raised in the report about the inconsistencies in the feedback students have received.  Academic staff have been urged to provide good feedback and there is already a system in place to monitor whether this was happening or not by checking on the sample of coursework that was being copied for sending to the external examiner.  The School has received positive comments from external examiners about the feedback comments they see on coursework.  


The School has been encouraging academic staff to be clear about their assessment and marking criteria, but it seems there are still cases where neither the criteria nor the feedback are either clear enough or helpful enough.  The School will reconsider how best to monitor the situation and may have to consider some additional training for staff so that they can spot where the feedback provided falls short of the standard required.  The School will also be stressing to all academic staff the need to make their assessment criteria clearer and clearly linking that to the feedback they give to students.  The Learning Outcomes being addressed by different courseworks vary enormously and so the criteria vary significantly and it would be inappropriate to try to force that into a standard form.  For instance, to cover feedback on oral performance in tutorials (the coursework on several modules), the development of computerised solutions (the coursework in several modules), a standard essay on a topic (as in some cases, but maybe group or individual) or possibly a Business Plan plus presentation to a group would not be possible with one standardised proforma.  However, the use of a form for each piece of work, tailored to the task, will be encouraged.

13.2
The panel welcomes the efforts being made to provide students with generic feedback on their examination performance; therefore to encourage staff throughout the School to adopt the practice.  There is interest at the University level in the outcomes of this work, and the panel would also encourage the transfer of effective practice to other departments in due course.  


The School is grateful for this encouragement and will continue to develop its approach to feedback on examination performance.  It seems unlikely that any one standard approach will fit all subjects or subject areas in the School, but it is hoped and expected that two or three alternative approaches will be accepted as best practice by staff in the School and then widely adopted.  Almost certainly this will, in all cases, involve responsible examiners posting their feedback on the current VLE and so they will be available for staff in other departments (as well as students) to scrutinise for their own information.  The School will keep the ADT informed of where different styles and approaches are being posted, so that the ADT will have examples to draw to the attention of other departments.  All staff in the Business School will be urged and encouraged to post such feedback on all relevant modules after the semester 1 examination results are released in February 2008.
13.3
To keep a close eye on Bologna developments and possible implications for the one-year Masters programmes which might not meet the requirements of the second cycle in terms of volume or level of credits.


The School is aware of the Bologna developments and of the potential problems it could cause for one-year Masters’ programmes.  However, experience suggests that this is not yet a critical issue and that this is unlikely to become a major problem for UK universities in the foreseeable future.  Nevertheless, the School accepts the importance of keeping in touch with the developments and the debate, should something significant emerge, and has, for the present, asked one of the members on its International Committee, with particular expertise in European issues, to keep a close eye on these developments.

13.4
To give consideration to seeking EQUIS, as well as AMBA, accreditation for the MBA.  (This is a European system of accreditation introduced by the European Foundation for Management Development.)


The School welcomes this encouragement to seek wider accreditation for its teaching and its programmes.  EQUIS accreditation is administered by the European Foundation for Management Development (EFMD) and extends to the whole Business School rather than just the MBA programme, as does the US accreditation administered by the AACSB (Association for the Advancement of Collegiate Schools of Business).    The School has already agreed a timetable with the EFMD for EQUIS accreditation and has established a small team, including a senior member of the support staff, to take this forward.  The accreditation visit will take place in September 2008.  AMBA will be re-accrediting in May 2008.  AACSB accreditation may be sought early in 2009.


In all these cases there might be issues of resources and autonomy of Business School management that may need to be addressed by the University, if the University wishes the School to be successful in its applications for accreditation.  

13.5
To pursue issues of branding, particularly in relation to the MBA, where appropriate with the Marketing Office.


The School is acutely aware of the problems of marketing MBA programmes and there have been repeated and significant debates in the School about how to brand and how to market the MBA programme and whether to develop other variants.  Advice has been sought from other institutions and a senior person from another institution recently gave a presentation to the School that focussed on the current issues and problems in the MBA market.  However, with the opening of the new extension to the Sir Richard Morris building there are now more realistic possibilities for some carefully considered developments in our MBA programme and these will then need to be carefully marketed.  The school is very conscious of the issue of branding in general and is extremely concerned that it may be forced, for dubious reasons of efficiency, to engage in changes that could seriously damage it branding, as well that of others.  Whilst there are several academic members of staff in the School who are acknowledged international experts on branding, the School is always willing to learn from other perspectives and seek the widest possible advice and expertise, so welcomes the suggestion to seek appropriate help from the University Marketing Office.  This should strengthen the existing links between the School’s Publicity and Marketing Office and the equivalent University Office.

13.6
To continue to keep under review its student mix, particularly on the MSc programmes, and take advantage where possible of any measures introduced under the University’s internationalisation agenda to support the integration of international and UK students.


The School is very conscious of several vulnerabilities in relation to the student mix on the MSc programmes.  The School will continue to monitor the situation carefully, and over the last two years has made some gradual progress in reducing the dependence on applications from just one country.  It is hoped to continue this work and build a much wider base of applications with help from the University’s international office.  Academic staff try hard to to integrate all students on the MSc programmes and will be increasing their efforts in the current academic year.  In this context, it is discouraging for the School and disruptive for the students that plans to support the MSc students with changes in the existing building have been delayed by the University.  The designated MSc spaces (including a computer lab and study spaces) are not yet in place for the 2007 entry cohort.  

13.7
To consider whether more could be done by the School to help students in relation to the examination timetable.  


Given the frequency with which this issue is raised by Business School finalists, in particular, and finalists of the AFM programme most noticeably, the School has given very careful consideration to this issue.  Because of the range of options on offer to our final year students most finalists will be taking 5 examinations from a possible set of 15 subjects in both the semester 1 and the semester 2 examination periods, except AFM students who have one fewer in semester 1 and one more in semester 2.  The School is currently pursuing a three pronged attack on the complaints that this leads to a congested examination timetable.  First, the School has moved some modules between semesters, which should help, as, for instance, one of the modules moved to semester 2 is a popular option with AFM students which is assessed 100% by coursework, whereas another popular option assessed 100% by examination has been moved to semester 1, thereby reducing the congestion in the semester 2 exam timetable for most AFM finalists.  Second, the School has now made repeated offers to co-operate with the re-introduction of Saturday examinations.  The use of one Saturday in semester 1 and two in semester 2 examination periods would enable significant reduction in the examination timetable congestion for Finalists and the School is prepared to ensure that the appropriate staff from the School are available as necessary on those three Saturdays.  Third, the School through messages from Programme Directors and in the teaching of most modules is trying to help Finalists understand that maybe the exam timetable congestion is not as serious as some of them perceive it to be.  It is stressed that final year exams are more focussing on understanding and analysis and less on factual recall, which means that last minute revision is less important than consistent work on the subject material over the semester, and so examination timetable congestion should not be as serious at this stage, as it may have been in earlier stages of their education.

13.8
To consider introducing a minimum expectation in relation to staff use of Learn and to address its use of ICT in support of learning and teaching more generally, since, in the view of the panel, LUBS is in danger of falling behind its competitors and failing the expectations of its students especially at the post experience level.


The School is grateful for this encouragement and will continue to develop its approach to the use of VLEs.  As already mentioned all staff will be encouraged to post examination feedback and generic coursework feedback on the current VLE (mainly Learn at present, but Blackboard is used on some post-experience programmes and we are awaiting the University roll-out of Moodle).  Module organisers are also encouraged to post a module outline with the schedule of teaching and coursework details on the current VLE.  The School will consider whether these two sets of posting should be made mandatory as the minimum expectation for every module.  The School has, in the past, approached such issues more by encouragement than mandating and there are issues about how such expectations are monitored. The encouragement has included the training and facilitation of specific support staff to post to the VLE at the request of academic staff.   It has also included encouraging academic staff to take an interest and ownership of their own modules on the VLE, but this is currently being frustrated by changes making it more difficult for staff to have this sense of ownership.  Indeed, some teachers will have difficulty gaining access at the start of the semester, thereby inhibiting the posting of module outlines and inhibiting the working of teams together on modules.  The issue of how access to the VLE is linked through to modules on LUSI needs to be urgently rethought and those involved need to give careful thought to the priority of increasing the sense of staff ownership of their modules and using appropriate support staff to help them in their use of the VLE.  (As at mid-September 2007 it now seems that one crucial facility will be re-introduced, at least temporarily, but consideration of these changes does not seem to have been driven by how best to encourage academic staff to use the VLE.)
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